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ABSTRACT 
Teaching LEADers: A Literature Review of Culturally Responsive Teaching and the 
Achievement Gap 
(Under the direction of Susan McClelland) 
 
 
 
As the amount of students in the classroom continues to grow, the achievement gap 
becomes increasingly larger between white students and students of color across the 
United States of America. This literature review explores the current literature on how 
culturally responsive teaching impacts the achievement gap. The achievement gap is 
defined as the gap in academic performance between white students and students of 
color. Throughout history, the achievement gap has been enforced and widened by 
racism, stereotypes, low student engagement, and a lack of critical thinking skills. The 
literature proves that culturally responsive teaching can increase engagement and critical 
thinking skills, leading to a reduction in the achievement gap’s effect on students of 
color. Culturally responsive pedagogy is the concept that recognizing and incorporating 
all students’ culture and backgrounds into teaching practices leads to increased 
engagement as well as increased critical thinking skills. This thesis provides evidence for 
the use of unique activities, multicultural literature, and other research-based practices 
that lead to increased engagement and critical thinking skills. Finally, a unit is provided 
that is an accumulation of the literature on the achievement gap, culturally responsive 
pedagogy and practice, and the Mississippi College and Career Readiness Standards.  
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Chapter I: Introduction 
For most of my life, I did not know that I wanted to be a teacher. I went from 
wanting to be an EMT (thanks Greys Anatomy) to wanting to be a police officer (thanks 
Papa John and Uncle Derek) to not knowing what I wanted to do at all my senior year at 
Lewisburg High School. The one thing of which I was certain, I wanted to help people. I 
was petrified that I would enter University as an undeclared major. However, during the 
fall term of my senior year I was fortunate enough to become a teacher’s assistant at 
Lewisburg Middle School with the Advanced and Beginner colorguard classes. It was at 
this time that I fell in love with teaching - especially in the advanced class. While 
working with these students, I was able to see how my help had a direct impact on their 
skill development and how expecting excellence led  to excellence. We had a saying in 
band: “Good, better, best. Never let it rest. Until your good is better. And your better is 
best. My best for you.” We would scream this chant before any event or competition. 
After assisting in the colorguard class and being on the other side of the desk, so to speak, 
I was passionate about continuing to make a positive impact on the future leaders of our 
world through education.  
Since I was young, I had a deep passion for helping other individuals and 
demonstrating kindness and love toward them. My passions led me to discovering 
education. As an educator, I am able to have direct contact with the next generation, 
challenge them, and encourage them to be future leaders. When I began attending the 
 
University of Mississippi, I was enthusiastic about helping people after I became more 
accustomed to living on my own. During the spring semester of my freshman year at the 
University of Mississippi, the Mississippi Excellence in Teaching Program (METP) 
offered all METP students the opportunity to be involved with the Marks Project, which 
was one of my first experiences writing lessons, interacting with students from the 
Mississippi Delta, and teaching English. The Marks Project is a program that brings fifth 
through eighth grade students from Quitman County Middle School to the University of 
Mississippi, and METP students teach them remediation lessons in math and English. 
From the moment the students entered my classroom, I was so excited to teach them and 
to love them. As I reflect on the first semester of the Marks Project, I know that our 
lessons lacked direction and cohesion as well as long-term impact on the students. 
Although the students may not have grown as much as we had hoped during their six 
weeks with Ms. Hettrich and me, I’m certain they appreciated the care we gave them and 
the engaging way we exposed them to a variety of poems, short stories, and teaching 
strategies.  
Working with the Marks Project strengthened my desire to work with minority 
and under-priviledged communities and gave me the opportunity to develop myself as a 
teacher. The Marks Project and Mississippi Excellence in Teaching Program also 
provided opportunities for me to become involved with the Sunflower County Freedom 
Project. The Sunflower County Freedom Project’s mission is to create “a corps of 
academically capable, socially conscious and mentally disciplined leaders in the 
Mississippi Delta” and to  
 
believe that education is the seed of freedom. Our students, staff and interns all 
speak in the language of LEAD: Love, Education, Action and Discipline. Without 
a challenging, achievement-oriented education, children in the Mississippi Delta 
will be as powerless in the future as were illiterate sharecroppers in the twentieth 
century (“Who We Are,” 2017).  
During my time with the Sunflower County Freedom Project during Freedom Summer 
2018 and 2019, I was able to see the LEAD principles in motion and work with a Civil 
Rights focused rhetoric, math, and reading curriculum that has informed and inspired my 
Honors thesis topic. Most importantly, my time with the freedom fellows (our 
terminology for students) developed my education philosophy. 
I believe that “education is the seed of freedom,” as stated by Les Downey. I 
believe that the teacher is a facilitator for open discussion and student leadership for all 
students. In the Education Philosophy and Psychology, a class all education majors take, 
Dr. Joel Amidon challenged us to make our five page education philosophy papers into a 
pocket-sized philosophy statement. By making my philosophy pocket-sized, I am able to 
call upon it in difficult situations and when making important decisions - Les Downy, one 
of the community founders of the Sunflower County Freedom Project, said “Education is 
the seed of freedom.” He invested time, knowledge, and love into the Freedom Project, 
and he recognized that the only way for students in the Delta to combat the oppressive 
systems that surround them was through education.  I want to empower my students with 
the same opportunity that Les Downy did: providing powerful and meaningful education. 
In order to influence the next generation of leaders, we need to learn how to lead. In 
 
creating the philosophical basis of the Freedom Project, Chris Myers-Asch, the founder 
of the Sunflower County Freedom Project, developed four guiding principles: love, 
education, action, and discipline. Of the four, love is the first and the most fundamental 
principle of LEAD.  
From love to education to action and discipline, the LEAD principles and my time 
at the Sunflower County Freedom Project influenced my own teaching pedagogy greatly. 
At the Freedom Project, love does not mean to have feelings for another person; love 
influences everything you do. When the freedom fellows and teacher assistants (TAs) 
show love, it means we love our building by picking up our trash and not leaving books 
behind, we love each other by speaking kindly and using encouragement, we love 
ourselves by lifting up ourselves, and we show love to the community by doing service 
projects and being leaders. The same concepts apply to education, action, and discipline. 
Education, which is the second principle, is doing your homework on time, participating 
in class, focusing on your classwork, and reading not only for requirement but also for 
enjoyment. At the Sunflower County Freedom Project, the staff was intentional about 
incorporating culturally responsive texts, which is a practice supported in my literature 
review. With one exception, all students who participated in the Freedom Summer 2019 
and 2018 were African-American, so the staff chose literary texts like ​Roll of Thunder, 
Head My Cry, A Gathering of Old Men, Dear Martin, ​and ​12 Years a Slave ​in order to 
not only get the freedom fellows, or students, to read but also to engage them in 
discussions centered on  themes such as racism, segregation, violence, and slavery. These 
pieces of literature provided deep conversations as well as led to the discussion of Civil 
 
Rights history. The Reading Team was able to discuss Martin Luther King Jr, Malcolm 
X, and Fannie Lou Hammer, who is from Sunflower County, Mississippi.  
The third LEAD principle is action, which also took on a new meaning at the 
Freedom Project. Action means going out of your way to show kindness, working on 
academic work when you were not required to, and asking for help. The final LEAD 
principle is discipline. Discipline was the hardest to define but is important nonetheless. 
When a freedom fellow shows discipline, they are not giving up when they do not 
understand a concept, following instructions the first time given, and not falling asleep 
during class. Although discipline is not as academic centered as the other LEAD 
principles, it falls into the social-emotional emphasis that the Freedom Project has. After 
freedom fellows leave the Sunflower County Freedom Project, the staff desires for them 
to be the leaders of their friend groups, community, and the world. In my future 
classroom, I will use the LEAD principles to guide my decisions and how I view my 
students because I believe that the teacher is the facilitator for open discussion and 
student leadership. 
Outside of the Sunflower County Freedom Project building, a mural has been 
painted of a sunflower along with a quote that reads, “Education is the seed of freedom” 
by Les Downey. 
 
   
Les Downey is a man from Sunflower, Mississippi, was educated at Yale University, and 
helped establish a sense of community investment for the Sunflower County Freedom 
project at its beginnings. After spending my first Freedom Summer in Sunflower, 
Mississippi, I decided to include his quote in my education philosophy: “I believe that 
education is the seed of freedom, and the teacher is the facilitator for open discussion and 
student leadership for all.” Throughout history, education has been the seed of freedom. 
From Frederick Douglass in the 1800s to Malala Yousafzai today, education has proven 
to give people freedom. I want to give my students the freedom to be who they are and 
give them the quality, culturally responsive education that they deserve. This is the result 
of the literature review: to display the importance of multicultural literature because the 
literature argues it increases engagement, literacy skills, and critical thinking.  
 
  
Chapter II: A Narrative of the Four Pillars of the Sunflower County Freedom 
Project 
Love, education, action, and discipline, the four pillars of the Sunflower County 
Freedom Project, reflect culturally responsive teaching pedagogy and practices that I 
have witnessed increased engagement and critical thinking skills that had begun to close 
the achievement gap. To precede the literature review, I will recount my experiences with 
culturally responsive pedagogy and classroom management in order to give context for 
my own teaching experiences. 
Love 
Love. How do we show love in the classroom, in relationships, with the world? 
These are questions we focus on every day at the Sunflower County Freedom Project 
because of its 
emphasis on social justice and social-emotional learning.  
 
One of the most important parts of love and effective classroom management is building 
strong relationships with students. Toppel (2015) characterizes showing love in the 
 
classroom as “culturally responsive caring” (pg. 554). Furthering her argument, Toppel 
(2015) asserts that “Culturally responsive caring begins with building relationships as an 
avenue to better understand students. Teachers can then place students at the center of 
learning by using students’ interests and strengths as opportunities for academic success” 
(pg. 554). During Freedom Summer 2018 and 2019, I was able to form strong 
relationships with a few of the more freedom fellows, which made my “teacher look” 
more effective. When I would correct Mr. Young or Ms. Higgins, they would recognize 
that I just wanted the best for them because I had prioritized getting to know each of the 
freedom fellows outside of the classroom. One day Ms. Higgins was having a very hard 
day because she had forgotten her work in a car headed for Michigan. When I informed 
her she had silent lunch to work on her reading check, she was not angry; she was 
understanding and returned to her assignment for the day. Positive reinforcement and 
narration are essential for forming relationships and showing love. One of the many 
places this is witnessed in the Sunflower County Freedom Project is during morning 
meeting. During morning meeting, the Director of Programing, Ms. Stephenson, leads the 
freedom fellows in an active game and a lesson on a civil rights leader or an event that 
ties to one of the LEAD principles. At the end of morning meeting, everyone sings a 
freedom song, and the Teacher Assistants give out LEAD beads. The purpose of giving 
LEAD beads is to recognize a freedom fellow who has done an exceptional job at 
showing love, education, action, or discipline. TAs are always thoughtful in choosing a 
freedom fellow who truly exemplified the LEAD principle. By giving out LEAD beads 
and clearly defining exceptional behaviors, the TAs -make it clear what behaviors we are 
 
looking for in freedom fellows, making our expectations known. According to Markelz 
et. all (2019), positive reinforcement and high expectations are cited repeatedly as one of 
the most effective ways to maintain classroom management. By focusing on loving 
students and rewarding them for their behavior, teachers build a strong classroom 
environment that is conducive to learning.  
Building relationships between students and teachers is essential for love in the 
classroom as well as the teacher having a strong relationship with their content, as 
reflected in Table 1. 
 
During the summer, the TAs and Director of Literacy Programming taught each 
grade of freedom fellows a different African-American novel that focused on social 
justice principles and Civil Rights history. For many of the first year freedom fellows, 
 
this was the first chapter book they had ever read, so teachers had to be intentional about 
planning engaging lessons. Whenever I was planning my lessons, I kept the tenants of the 
Culturally Responsive Teaching framework, Table 2, at the forefront of my mind 
(Adkins, 2012).  
 
On the first day of my lesson plan, I focused on making connections between ​Roll of 
Thunder, Hear My Cry ​by Mildred Taylor and Civil Rights leaders like Dr. Martin Luther 
King Jr. and Malcolm X. At the beginning of the class, I led a discussion about the 
chapter they had read the night before for homework, making sure to let every student’s 
voice be heard. Then, I -transitioned to small group instruction where TAs would lead a 
small group in reading a passage about Malcolm X and Dr. Martin Luther King Jr., 
noting their similarities and differences. To keep the freedom fellows engaged, they were 
to fill out a Venn diagram between Malcolm X and Dr. Martin Luther King Jr. By using a 
graphic organizer, the freedom fellows were able to think critically about the text and 
 
organize their thoughts before we transitioned back to whole group instruction. In the 
whole group, I led the freedom fellows in making two more Venn diagrams comparing 
and contrasting Malcolm X with Uncle Hammer and Dr. Martin Luther King Jr. with 
Papa Logan. I explained to them that the novel may not seem connected to real life 
because it is fiction, when in reality it has many connections to real-life events, people, 
and themes like racism, segregation, and the Civil Rights Movement. During the lesson, I 
observed that the freedom fellows were interested in learning about lesser known Civil 
Rights leaders like Malcolm X and expressing their opinions about whether violence is 
ever acceptable. Toppel (2015) states,  
“Cultural responsiveness is actually a much deeper introspection of instructional  
practices in order to ensure that teachers are not simply teaching content but  
teaching students in ways that respect, promote, and incorporate diverse ways of 
thinking, learning, and communicating” (pg. 559).  
Throughout planning my culturally responsive unit that is reflective of the literature 
review, I sought to promote student voice, reflecting on my own teaching practices, and 
social-emotional learning because research has shown that culturally responsive teaching 
leads to increased engagement and critical thinking skills. By teaching African-American 
literature, planning engaging, thought-provoking lessons, and showing love, student 
engagement and critical thinking seemed to increase in my classroom. 
Education 
The second pillar at the Sunflower County Freedom Project is education. 
Education means being inquisitive, asking the hard questions, being open to new things, 
 
pushing onesself. Throughout Freedom Summer 2018 and 2019, I saw strong 
African-American characters, powerful Civil Rights Leaders, and empowering plots 
encourage freedom fellows to be engaged and think critically in their classes. During 
Freedom Summer 2018, every Friday the freedom fellows would have a Socratic 
seminar. A Socratic circle is a learning strategy where students will sit in a circle and ask 
each other open-ended, or thought-provoking, questions. Implementing this teaching 
method was a challenge at first because many students did not have the social-emotional 
skills to let others have a turn to speak or to speak out when they had something to say. 
After observing the students’ difficulties in participating effectively in the Socratic 
method, the teachers taught the freedom fellows ​how ​to have an effective discussion. As - 
the summer progressed, their questions tackled issues about victim-blaming in ​12 Years a 
Slave ​by Solomon Northrup, the connection between sports and racism in ​A Gathering of 
Old Men ​by Ernest Gaines, and past and present segregation in ​Roll of Thunder, Hear My 
Cry ​by Mildred Taylor. The use of African-American literature spurred these 
conversations and gave freedom fellows new perspectives on the world as well as 
allowed them to question why institutions like schools remain the way described in their 
novels. 
As shown in my literature review, by teaching African-American literature, 
teachers are able to approach current and historic issues through different perspectives 
and challenge students to think critically. One of the themes found in culturally 
responsive teaching is utilizing “culturally appropriate texts” (Toppel, 2015, pg. 553). At 
the Sunflower County Freedom Project, we teach ​Roll of Thunder, Hear My Cry ​by 
 
Mildred Taylor, ​A Gathering of Old Men ​by Ernest Gaines, and ​12 Years a Slave ​by 
Solomon Northrup. My first freedom summer at the Sunflower County Freedom Project, 
I was the lead teacher when reading  ​A Gathering of Old Men, ​which has since become 
my favorite book because of all of the fond memories and poignant themes. Although the 
novel allows for relevant conversations about racism, redemption, and sexism (RI.8.3 of 
the Mississippi College and Career Readiness Standards), I was able to teach about 
characterization, finding themes (RI.8.2 of the Mississippi College and Career Readiness 
Standards), plot development (RL.8.3 of the Mississippi College and Career Readiness 
Standards), and citing evidence in the journals the freedom fellows did every day (RL.8.1 
of the Mississippi College and Career Readiness Standards). Although we never stated 
the objective outright, the reading team and I were intentional about teaching testable 
skills while we were teaching about the Civil Rights movement, Black Power movement, 
and Black Lives Matter movement as a means to empower the freedom fellows to take 
their education into their own hands, which I have seen be a pillar of culturally 
responsive teaching at the Sunflower County Freedom Project. We also pushed the 
freedom fellows with their listening and speaking skills during Socratic circles. During 
Freedom Summer 2018, the reading team conducted Socratic circles every Friday. As the 
summer progressed, the freedom fellows began to ask deeper questions about slavery in 
the past and in the present, victim blaming, racial violence, police brutality, literacy and 
freedom, and other relavent topics, and I saw a growth in freedom fellows engaging in 
productive, inclusive discussion (SL.8.1d  of the Mississippi College and Career 
Readiness Standards), asking questions that connected the text with real life (SL.8.1a  of 
 
the Mississippi College and Career Readiness Standards), and providing evidence for 
their claims (SL.8.4  of the Mississippi College and Career Readiness Standards). 
Because we taught diverse literature and made the classroom a safe place to express 
ideas, the freedom fellows developed how they spoke to each other and what questions 
they asked. I saw this growth in drawings I made during the discussion where I would 
draw connections between who was discussing. The first time we held a Socratic circle, 
the conversation was dominated by two or three fellows, allowing the rest of the class to 
remain disengaged. However, by the end of the summer, all freedom fellows were 
actively engaged in the discussion and provided  thoughtful questions and answers. 
Because the freedom fellows’ experiences intense education on listening and speaking 
skills as well as critical thinking skills, they will view problems that they face in a more 
productive manner. Education is meant to affect the way students view the world, their 
community, and their own lives. 
During Freedom Summer 2019, I was lead teacher in the 7th grade classroom 
whose novel was ​Roll of Thunder, Hear My Cry. ​This novel follows a young 
African-American girl named Cassie Logan as she navigates her world filled with 
segregation, racism, and fear. Through this novel, freedom fellows were able to examine 
the ways that segregation is still a system that affects them today with underfunded 
schools and lack of integration in schools close to them like the Cleveland school system 
(Segregated Classrooms in Mississippi). The freedom fellows did not let their education 
stay inside the classroom; they were able to explore the Lynching Memorial and Legacy 
Museum in Montgomery, Alabama as they travelled for their camping trips. In the novel, 
 
one of the characters is lynched, so their trip created connections from the abstract to the 
reality of lynching in American. Education never stays in the classroom. I saw the effects 
of their culturally responsive education when students like Ms. Sheperd were able to 
recall details about the link between church and the Civil Rights movement or the 
disparities between white and black schools when touring museums. Culturally 
responsive teaching is reflected in their reading test scores. 
 In the 7th, 8th, and 9th grades, all of the freedom fellows grew immensely in 
their reading scores after Freedom Summer 2019. Although I could see the growth on 
their reading  scores on the San Diego Quick Reading Assessment, I could also hear their 
growth through class discussions and in their conversations. For example, at the 
beginning of the summer, freedom fellow, Mr. Harper, had a reading score at a fourth 
grade level. By the end of the summer, his reading score had increased to a fifth grade 
reading level. Over the summer, I heard him speak sentences with more continuity and 
even help other freedom fellows with words he once had trouble pronouncing unknown 
words in the text. His growth in reading was not limited to reading novels for class; he 
grew three points in speaking in his rhetoric class. I submit that reading 
African-American literature, learning about past and present problems facing the black 
community, and constantly questioning and searching for answers as a part of an 
all-encompassing culturally responsive curriculum led to the growth of Mr. Harper, and a 
majority of other freedom fellows, reflected in the end of programming assessments 
(Gluckman, 2019). During my first year at the Sunflower County Freedom Project, we 
saw a 74% increase in the freedom fellows’ reading scores. I desire to continue changing 
 
the education system, starting in the classroom by utilizing culturally responsive 
pedagogy, as the Sunflower County Freedom Project has done. 
Action 
Throughout American history, Eurocentric curriculum and pedagogy have 
dominated what educators teach. Yet, I experienced the power of a culturally responsive 
teaching curriculum consisting of African-American literature which empowered students 
to take ownership of their own learning and become leaders in  their classrooms. One 
particular freedom fellow who took the lessons from morning meetings and the classroom 
seriously and embodied the LEAD principle of action was Mr. Byrd, an 8th grader and 
second year freedom fellow.  
 
He was constantly encouraging other freedom fellows to join him in following the LEAD 
principles even when it was hard. One instance where Mr. Byrd went above and beyond 
my expectations of showing action was when he worked on his final project outside of 
class. The final project could be a writing, drawing, or painting that connected  to ​A 
Gathering of Old Men, ​the novel the 8th graders had focused on during the summer. I had 
 
asked the writing group to work on the assignment outside of the Freedom Project with 
low expectations that any of them would actually do it, but Mr. Byrd went to his house 
and at 10 PM that night I received notifications that he was working on our shared 
Google document. His short story was well written and connected themes of violence and 
racism from ​A Gathering of Old Men, ​which is set in the 1970s deep South,​ ​to modern 
events such as police brutality and stereotypes. At the end of his creative piece, he wrote, 
“Stand up for your justice and what you believe. Don’t let no one tell you different. 
Blackness is seen as a dangerous weapon, but don’t get me wrong it is a weapon. A 
powerful weapon that’s not dangerous. It’s stronger than you can imagine. More 
powerful than a nuke and stronger than the U.S.A.” No. This is not a quote from a 
famous person. This is a quote from an empowered black young man, who had been 
strongly influenced by what learned in our class. He chose not to accept how things are. 
Mr. Byrd has the desire to change the world as he knows it. Although it could be easy to 
deny the correlation between curriculum and change, schooling contributes heavily to 
socialization of students, shortly behind the family as a means of socialization (Palmor 
Edu). Kozleski (2010) claims that “culturally responsive teaching creates these bridges 
[between the academic and social] and in doing so, offers the possibility for 
transformational knowledge that leads to socially responsible action” (pg. 3). As 
witnessed with Mr. Byrd’s behavior and writing, culturally responsive teaching had a 
tremendous effect on his schema and led to action. Culturally responsive teaching does 
not need to be limited to the Sunflower County Freedom Project; I plan on exploring the 
literature on culturally responsive teaching and striving for transformational knowledge 
 
to influence future leaders in the example unit I wrote with the information I gathered for 
my literature review. 
Another component of action is taking initiative and having the courage to ask for 
help. Although some critics may not characterize black literature as part of the cannon or 
view it with equal importance, African-American literature has been a prominent part of 
circulated literature since the 18th century and brings up important universal ideas. In the 
7th grade class, we read ​Roll of Thunder, Hear My Cry ​by Mildred Taylor, which has a 
reading level of six through eighth grade. Many of the Freedom Fellows during Freedom 
Summer 2018 and 2019 were below this reading level and required additional help. 
During our study hall period, the lead reading teacher in that grade worked with the 
students who were struggling in a separate reading group where the teacher and students 
read aloud. The students in the reading group did not perceive  it as a punishment, rather 
time they got to spend one-on-one with a teacher to improve their reading scores. One of 
the Freedom Fellows, Mr. McKinney, noticed that he had not been doing well on his 
reading checks or reading quizzes, so he requested to be placed in reading group. The 
courage that it took for him to stand up for himself and ask for help when he needed it 
was admirable and mature. Because Mr. McKinney took charge of his education and 
decided that he did not deserve less than the best, his reading score increased. By having 
a curriculum focused on student empowerment and creating LEADers, Mr. McKinney 
took the initiative  to advocate for himself and his education (Adkins, 2012).  
Discipline 
 
The fourth pillar of the Sunflower County Freedom Project is discipline. 
Discipline includes doing things even when they are hard, accepting feedback and 
growing from it, and controlling reactions to outside events. Thinking in terms of 
discipline, I want to challenge Adkins’ ideas and concepts in order to make broader 
definitions. Table 2 is Adkins’ framework for Culturally Responsive English Instruction. 
 
Although Adkin’s definition of feedback is strong, I want to push her definition of 
feedback further by including teaching methods as a point of reflection. During Freedom 
Summer 2018 and 2019, I was a reading teacher and had many things go wrong from 
freedom fellows leaving the classroom from frustration to freedom fellows chatting 
during the whole class. As I was teaching, I had to work hard to be a reflective teacher 
and think about what was going wrong and what was going right, which took time and 
was difficult. After a particularly difficult day in Reading, the whole Reading team sat 
down and discussed how we could minimize behavior problems and talking. Because of 
 
my experience in education classes at the University of Mississippi, I suggested a seating 
chart. For an hour that day, I poured over seating charts for each class: who can not talk 
when sitting by each other, who was  flirting and would talk, who always got in trouble 
when sitting by each other? The next day, the reading team came back in full force and 
innacted the seating charts, and it was successful. There was considerably less talking and 
more learning. Although developing a solution was time consuming and difficult, it 
resulted in creating a better learning environment for the students to read ​Roll of Thunder, 
Hear My Cry, A Gathering of Old Men, ​and ​12 Years a Slave. ​Because the Reading team 
recognized the challenges we were facing in our classrooms and the importance of what 
we were trying to teach and provided us with constructive feedback, we showed 
discipline in accepting the feedback, making necessary adjustments,  and growing from 
the experience for the benefit of our students.  
Making the decision to teach culturally relevant literature rather than traditional 
texts is difficult. It requires discipline and perseverance against society and schools who 
are used to the norm. In order to follow my personal education pedagogy, I desire to use 
culturally responsive literature and teaching practices to empower students and develop 
them in their display of love, education, action, and discipline. Mississippi schools have 
been the same for years and the achievement gap has grown under the Eurocentric 
pedagogy and literature that are standard. I believe that culturally responsive literature 
and classroom practices will lead to beginning to close the achievement gap because it 
increases engagement and critical thinking skills. Below is an anecdote of an example of 
the positive effects of culturally responsive teaching. During my time at the Sunflower 
 
County Freedom Project, I witnessed a freedom fellow who struggled every day to be in 
reading class. She would cry and leave most days because reading was so difficult for 
her. Over the past two summers, she was able to identify with characters in novels like 
Dear Martin ​by Nic Stone and ​12 Years a Slave ​by Solomon Northrup, which displays an 
increase in engagement, and she began to question the novels and the social issues that 
were prevalent in the novel, which demonstrates an increase in critical thinking skills. 
These pieces of African-American literature focus on real issues that affect her life like 
gun violence, police brutality, colorism, the legacy of slavery, and the many forms of 
slavery. After three summers in the program, this freedom fellow, won the Sunflower 
Award during because of her immense growth from her first Freedom Summer as a 7th 
grader to her last Freedom Summer as a 9th grader. She had grown into a strong young 
woman who began to question why institutions are the way they are as well as her 
demonstrations of love, education, action, and discipline. This type of academic growth 
and social awareness developed as a result of culturally responsive teaching that the 
Sunflower County Freedom Project implements; the same pedagogy I will utilize in my 
own classroom, which the literature review proves increase student engagement and 
critical thinking skills.  
  
 
  
Chapter III: Literature Review 
In preceding chapters, the focus has been the context of culturally responsive 
teaching in Mississippi. The primary goal of the literature review is to give a solid, 
scholarly foundation to the culturally responsive practices in previous chapters as well as 
to provide a basis for the implementation for culturally responsive pedagogy and 
practices in a classroom. The literature review will explore the context of the 
achievement gap, the aspects of culturally responsive pedagogy, and challenges and 
successes of culturally responsive teaching. 
Context of the Achievement Gap 
 The achievement gap is the disproportionate gap in achievement scores between 
white students and black students, white students and hispanic students, and poor students 
and wealthy students. In the nation’s report card in 2017, Mississippi reported that, 
“Black students had an average score that was 29 points lower than that of White 
students. This performance gap was not significantly different from that in 1998 (25 
points). In 2017, Hispanic students had an average score that was 18 points lower than 
that for White students” (The Nation’s Report Card). Although the achievement gap may 
seem to be a new issue circulating in the education field, its origins stem from the 
beginning of education in the United States of America. One of the problems surrounding 
the achievement gap is the historical contribution of Jim Crow and segregation on the 
education system (Darby & Rury, 2018). Stereotypes, lack of access to education, factors 
 
outside-of-school, and eurocentric pedagogy all impact the initial achievement gap as 
well as contribute to its continuation.  
The Eurocentric pedagogy that has governed the United States education system 
since its birth has been a contributing cause to the achievement gap (Chain, et. al, 2017, 
Boykin & Noguera, 2013).  Researchers like Kozleski (2010) believe that this gap can be 
narrowed through culturally responsive teaching in junior and senior high schools 
because “culturally responsive teaching helps to bridge different ways of knowing and 
engages students from non-dominant cultures in demonstrating their proficiencies in 
language usage, grammar, mathematical knowledge and other tools they use to navigate 
their everyday lives” (pg. 3). The symptoms of the achievement range from 
disengagement to little representation in literature to monism to lack of critical thinking 
skills to little understanding of the true scope of history. To combat these symptoms and 
abolish the central problem, utilizing culturally responsive pedagogy and practices as 
well as acknowledgeing critical race theory are essential for closing the achievement gap 
for white and nonwhite students in junior and senior high school students (Kozleski, 
2010, Gay, 2010).  
Acknowledging the past and working with students in an empathetic and relevant 
environment are an essential piece of culturally responsive teaching. At the formation of 
the United States of America, enslaved black people were transported through the Middle 
Passage to work for white plantation owners, without care of safety or recognition of 
personhood. Although slavery ended in 1865, effects such as segregation, lack of 
education, and lack of access to basic needs continue today, and they contribute to the 
 
achievement gap seen across our nation. In an article about segregation’s effect on the 
achievement gap, Palardy, Rumberger, and Butler (2015) state: 
 Racial/ethnic and socioeconomic segregation are strongly associated with  
school behaviors and academic performance. The negative effects of racial/ethnic 
and socioeconomic segregation on school behaviors and academic performance 
inordinately effect black, Hispanic, and low SES adolescents because they are far 
more likely to attend segregated schools (pg. 2). 
Segregation stems from the belief that white students and students of color are inherently 
different and that white students are superior to students of color. Although segregation 
ended with the Supreme Court decision-Brown vs Board of Education-Topeka, Kansas, 
schools all over the Southern United States continue to segregate white and non-white 
students. In a study by Berliner (2009), he found that “less than 1% of white students 
attend schools that are more than 90% black or Latino. On the other hand, about 40% of 
black and Latino students are in schools in which the students are almost all black and 
Latino” (pg. 7). As seen in the disproportionate spending per student in a majority white 
county like Madison County School District versus in a majority nonwhite county like 
Philadelphia Public School District, racial segregation leads to economic segregation in 
the public school system, which has major implications for school performance on 
standardized testing (Royals & Skinner, 2018). As a result of segregation, students of 
color are not given the same education benefits as white students, which contributes to 
the achievement gap. To combat segregation’s effects on the achievement gap, Palardy, 
Rumberger, and Butler (2015) claim that, “adopting positive behavioral practices… 
 
without increasing suspension and expulsion,” and “reducing academic tracking” are 
essential for reducing the effects of segregation (pg. 2). By administering these 
suggestions, the school system is commenting that black students’ education matters and 
that black students are just as capable as white students. Although those conclusions may 
be obvious, the pervasiveness of false stereotypes of black students also influences the 
achievement gap. 
Other minority groups such as Latino and Native American groups suffer from the 
same systematic oppression that black students face. As a result of “poverty, racism, and 
insufficient access to resources, as well as the long-term consequences of historical 
trauma and displacements,” Native American students are subject to the same 
achievement gap as other minority groups (Chain, et. al, p. 1). According to Nelson, 
Greenough, and Sage (2009), “in reading, the achievement gap [between white students 
and Native American students] in grade 8 was 14 percentage points in 2005 and 18 
percentage points in 2007—an increase of 4 percentage points” (p. i). Chain et. al (2017) 
claims that culturally responsive classroom practices and social-emotional learning helps 
students overcome the academic barrier and reduce the achievement gap. America’s 
discriminatory education system also affects Latinx (the inclusive term for gender 
non-conforming as well as cis-gendered Latino people) students. Madrid (2011) asserts 
that from “1975 to 2008 there was no significant narrowing of the achievement gap 
between White and Latino 17-year-olds” (p. 7). Although this trend cannot be fixed with 
one solution, culturally responsive teaching embodies many interventions such as valuing 
student voices, bias recognition from the educator, classroom management strategies, 
 
rigor, and teacher preparation to fit student needs and interests, which are cited as 
problems to be addressed by Madrid (2011). Culturally responsive teaching may not fix 
all of the problems that students of color are facing, but it can begin to minimize the 
achievement gap. 
Stereotypes of students of color contribute to the achievement gap. Gay (2010) 
claims that “both immigrant and native-born students of color also may encounter 
prejudices, stereotyping, and racism that have negative impacts on their self-esteem, 
mental health, and academic achievement” (p. 19). Although schools may claim to be a 
separate operating system, Boykin and Noguera (2011) state that “schools generally 
reflect the larger values and beliefs of society, [and] stereotypes about the relationship 
between race and intelligence are often reinforced within the structure and culture of 
schools” (p. 27).  Factors such as the stereotypes of black women, the school-to-prison 
pipeline, academic tracking, and emphasis on athleticism all contribute to low 
self-efficacy, therefore, influencing black students’ achievement in schools.   For 
example, Boykin and Noguera (2011) have shown how black women’s oppression being 
minimized can contribute to lack of efficacy in classrooms with black female students, 
because these students may receive the message that their pain is not an area of concern 
in larger landscapes.  Even more, the erasure of black female oppression in the 
classroom, means that educators lose a valuable opportunity to learn how challenging 
social and political institutions that promote violence against women of color can help 
bring about positive change in their everyday lives.  Tamara Butler (2017) comments on 
 
the impact of erasure of black women in curriculum choices and ultimately challenges 
educators to move the needle. Butler calls on culturally responsive teachers to:  
teach about the lives of Black women using Black women’s autobiographies… 
[so that] students can (a) begin to learn about the historical and contemporary 
contributions of Black women, (b) recognize the intricate links between Black 
women’s lived experiences and political activism, and (c) see their lives as 
grounds for political and social change (p. 153). 
Butler (2017) provides evidence that using black women's writings will help students 
have critical thinking skills about the intersectionality of oppression, the legacies of 
colonialism, as well as contemporary social justice. By using a multicultural and feminist 
pedagogy, Butler was able to combat traditional stereotypes about marginalized peoples 
and challenges students to become educated in topics that go beyond the scope of the 
cannon that is taught in most classrooms, therefore striking away at the black psyche. 
Through valuing people of color’s voices and teaching culturally responsive literature, 
teachers are able to build relationships with students, which leads to deeper levels of 
understanding, the opportunity to have deliberate and meaningful conversations, as well 
as a more orderly classroom because “students learn through relationships” (Boykin and 
Noguera, 2011, p. 28). If students are going to learn in a class, they have to know that 
their voices are valued by the teacher and other students.Through reading black feminist 
literature and autobiographies, Butler (2017) was able to show her students that they 
should keep saying her name and respecting all people.  When educators are bold enough 
to bring traditionally disregarded history to the forefront, teachers are able to combat the 
 
achievement gap. Although teachers can, to a degree, change the pedagogy in their 
classrooms, it is not a singular solution for closing the achievement gap. Student 
achievement can also be raised when educational administrators are willing to account for 
the myriad ways that outside-of-school stresses that can contribute to the achievement 
gap. 
Chronic absenteeism contributes to the widening achievement gap, but 
engagement is one way to combat this issue. Balfanz (2016) indicates that “chronic 
absences in middle and high school are negatively linked to later achievement levels, as 
well as to increased odds of dropping out” (pg. 10). Because chronic absenteeism can 
cause such a large problem that contributes to the achievement gap, Balfanz (2016) 
suggests that states should focus their resources onto high poverty students, which 
includes finding ways to  increase in student engagement in classrooms while 
simultaneously providing for the needs of students outside of the classroom (pg. 11-12). 
By streaming resources into high poverty schools as well as providing mentoring 
services, a safe learning environment and engaging content, states can combat the 
pervasiveness of chronic absenteeism. Basch (2011), a researcher who connects school to 
medical issues that students face, states that “no matter how well teachers are prepared to 
teach, no matter what accountability measures are put in place, no matter what governing 
structures are established for schools, educational progress will be profoundly limited if 
students are not motivated and able to learn” (p. 593). Teaching culturally relevant 
literature and promoting a space for open discussion has proven to be an effective tool for 
 
increasing engagement, which, in turn, decreases absenteeism (Boykin and Noguera, 
2011. Basch, 2011).  
In an attempt to address levels of engagement for all students, schools began a 
practice  that is referred to as tracking.  Tracking is a process whereby students who are 
deemed intelligent or academically advanced are placed into gifted programs or 
accelerated classes while students who are stereotyped as unintelligent or below average 
are placed in remedial courses. Although tracking may appear to help students who are 
academically successful, it often disenfranchises students of color and thereby 
marginalizes their opportunities for success.  With lower achieving students, tracking 
transforms into the school-to-prison pipeline (Rocque & Snellings, 2018). In secondary 
classrooms, the “overuse of suspension and expulsion impacts student success...[which] 
leads to increased arrests and imprisonment, higher dropout rates, placement in 
alternative schools, and greater chance of continued aggressive behavior” (Martin and 
Beese, 2017, p. 1206). Partially, the overuse of punishments and all of its aftereffects can 
be contributed to eurocentric and hegemonic pedagogies that demand that students of 
color leave behind their identities in order to assimilate into the school’s expectations and 
culture. According to Martin and Beese (2017), educators need to listen to diverse 
students’ voices and utilize culturally responsive pedagogy. Although Standard English is 
helpful and needed in professional writing and spaces, letting students use their own 
voices to creatively write and discuss pertinent problems in their community. One of the 
ways this can be accomplished is to empower students to use their voice as writers and 
critical thinkers. 
 
Culturally Responsive Teaching and the Achievement Gap 
“​The fundamental aim of culturally responsive pedagogy is to empower ethnically 
diverse students through academic success, cultural affiliation, and personal efficacy. 
Knowledge in the form of curriculum content is central to this empowerment”​ (Gay, 
2010, p. 127).  
The essential parts of culturally responsive pedagogy are a focus on success, 
integration of cultural identities and knowledge, and self-efficacy. As Gay (2010) asserts, 
the focus is not only one set of students but on all students becoming empowered. 
Culturally responsive literature as the focal point of a junior or senior high school 
classroom leads not only to empowerment but also an increase in critical thinking skills 
and student engagement. 
Some educators have reported success with advancing student writing by 
exposing students to diverse writing styles and writers.  In some cases, teachers have 
worked to explicitly bring in writers who display advance thinking, but who express their 
ideas in ways that do not align with the established grammar and mechanisms inherent in 
Standard English. In Martin and Beese (2017), a lead teacher used culturally responsive 
teaching to empower students at an alternative high school with 100% at-risk students to 
write a literary magazine at their own pace. In making this magazine, the teacher 
discovered that her students loved to write, therefore exposed them to writers of color and 
different forms of writing like poetry and short stories. As a result of her culturally 
responsive pedagogy, she found that “literacy successes transferred to their other classes 
and to many students’ overall attitudes toward themselves as learners and toward their 
 
ideas about school” (Martin & Beese, 2017, p. 1219). Although this may seem 
unattainable, it offers a way out of the cycle of conformity that hegemonic pedagogy has 
instilled in educators to push students to be the best that they can be. Part of the lead 
teacher’s style was to give students works of literature on topics that they were interested 
so that they could understand the style and be engaged in the topic (Martin and Beese, 
2017, p. 1219). Culturally engaging texts include literature by diverse writers, especially 
ones that reflect the phenotypical makeup of a classroom, help push white students and 
students of color to think beyond themselves. 
Although context for the achievement gap is essential for understanding the 
complexity of the issue, in the classroom, disengagement contributes heavily to the 
achievement gap. Lack of a sense of safety and low student efficacy contribute to 
disengagement in the classroom. Bandura (1977) discusses self efficacy, which is a 
student’s belief that he/she has the ability to complete goals. Because of the Euro-centric 
cannon that is prevalently taught in schools, students of color do not see themselves 
reflected in professions or literature. If students do not see people like themselves doing 
math, writing essays, inventing mechanisms, they are less likely to believe that they can 
do basic fundamentals in the core subjects in junior and senior high school. Wood & 
Jocius (2013) argues that “it is important for young black male students to see themselves 
not just in the text and illustrations, but also in the author or illustrator of the text” 
because it contributes to their growth in self-efficacy and their achievement (pg. 664). 
Not only is showing students of color texts about issues pertinent to their culture essential 
for the growth of students of color but also showing them literature that is written and 
 
illustrated by diverse authors and illustrators. Thomas (2008) claims that “educators often 
find it difficult to use texts to counter in-school and out-of-school context-related issues 
that heighten the vulnerability level of African American males” (pg. 163). Although it 
may be difficult to address the problems that students face every day, teachers can use 
diverse literature written by multicultural authors to keep students engaged in current 
issues and let them know that their struggles are shared. By heightening the vulnerability 
of students of color in a positive way, educators facilitate discussions about issues that 
are relevant to all students and help everyone’s voices be heard. Representation in the 
texts taught is an effective tool for preventing disengagement.  
Teaching culturally responsive literature to junior and senior high school students, 
gives educators a unique way to grow students’ critical thinking skills and end monistic 
thought.  Wood & Jocius (2013) argue:  
Critical literacy can also create opportunities for students to recognize that the 
experiences they have outside of school are valued as sites for learning within the 
classroom. Furthermore, when students engage in critical literacy, they are able to 
‘expand their thinking and discover diverse beliefs, positions, and understandings’ 
and can work collaboratively to work through issues stemming from the literature 
and to explore different opinions and beliefs (p. 663). 
Critical literacy, according to Wood & Jocius (2013), aligns with exploring texts that are 
multicultural and pluralistic in thought processes and that allow students to have open 
discussions about a variety of topics. To promote critical thinking skills, educators need 
to promote critical literacy in the classroom. In order to reverse the trends in the growing 
 
achievement gap, Gay (2010) asserts that teachers must utilize culturally relevent texts 
and students cultural heritage as the force that drives their curriculum and literature 
choices. Although some might believe diverse literature may be only relevant to students 
of color, themes of love, betrayal, good vs evil, connection to the past, and many more 
are scattered through Sherman Alexie’s ​The Absolutely True Diary of a Part-Time 
Indian,​ Sandra Cisneros’ ​The House on Mango Street,​ and Zora Neal Hurtson’s ​Their 
Eyes Were Watching God. ​Through teaching students about the issues of people of color, 
educators can give students “a global perspective on critical literacy [that] focuses on 
social inequality/injustice and the ramifications of how action in one part of the world 
resonates around the globe” (Sun 2017, pg. 22). Teaching culturally responsive literature 
not only helps all students recognize social injustice where they are but also helps 
students see the global impact of the issues that affect African-Americans and other 
students of color like colonialism, slavery, and denial of citizenship that occurr globally. 
By teaching culturally responsive literature and having students question existing 
and past inequalities/injustices, educators increase all students’ critical thinking skills, 
which helps close the achievement gap. Culturally responsive teaching techniques 
emphasize the importance of teaching diverse literature in the classroom. In Adkins 
(2012), the teacher lays out the basic framework for culturally responsive English 
education that was proven effective in her classroom to engage students and increase 
their understanding. 
 
  
The parts of culturally responsive English instruction, according to Adkins, 
include”Curriculum & Instruction,” “Student Voice & Experiences,” “Classroom 
Community,” and “Feedback & Assessment” (Adkins, 74). Culturally responsive English 
instruction has many similarities to the Understanding by Design format that the 
University of Mississippi uses to teach pre-service teachers how to write units and lesson 
plans around the Mississippi College and Career Readiness Standards (“Planning”). One 
essential part of the culturally responsive English education that is not present in the 
Understanding by Design format is the emphasis on “student voice and experiences” in 
the classroom a well as how essential it is to “make connections between students’ lives” 
 
(Adkins, 74). Teaching literature by people of color is important for students who are 
non-white, but also for students who are white because the literature helps all students 
hear each others’ voices and think critically about what every student has to say in a well 
structured classroom.  
Engagement is a primary issue facing students of color and contributing to the 
achievement gap; culturally responsive literature is a way to bridge the gap in student 
learning and experiences.When studying a classroom with underperforming Navajo 
students, Gay (2010) “found that the image of Navajo children as silent and passive 
students was totally destroyed by teaching that connected school learning with cultural 
backgrounds and lived experiences” (p. 15). Students of color are stereotyped as silent, 
lazy, or having too much energy, but when presented with the opportunity to read texts 
that they identify with, become engaged in the classroom as displayed above. By utilizing 
diverse texts, educators are able to highlight multicultural experiences in the classroom, 
which results in higher engagement. Schraw et. al (2001) supports the importance of 
utilizing culturally responsive texts by laying out the three parts of literature that 
contribute to heightened engagement: coherence, relevance, and vividness. Utilizing 
multicultural literature ties into Adkins (2012) framework, where she asserts that 
culturally responsive teachers “make connections between curriculum and students’ 
lives” (p. 74). 
An example of culturally responsive teaching and its ties to engagement is found 
when Ladson-Billings (2001) mentored teachers on creating units that increased the 
authenticity and interest in learning. One of the teachers created a unit in a third grade 
 
classroom about the AIDS crisis. The teacher, Kayla, says that “despite the children’s 
young age, the unit dealt openly and honestly with this difficult subject area at an 
appropriate instructional level” (p. 65-66). She incorporated the community, school 
resources, and the students to ultimately create a video about “why they thought it was 
important for kids to learn about AIDS” (p. 65). In reflection, Kayla says that she learned 
“that students’ academic achievement is intimately tied to the things they care about. 
They learn what they love” (p. 66). As witnessed in the unit described above, Kayla was 
able to break down barriers and help students learn how to think critically, how to count 
money, and how to write stories through the AIDS crisis. Kayla was “making 
connections between curriculum and students’ lives,” therefore, increasing her students' 
engagement and critical thinking skills (Adkins, 2012, p. 74). By utilizing culturally 
responsive pedagogy, teachers, like Kayla, can increase engagement and learning for all 
students. 
Culturally responsive teaching leads students to think critically about social 
inequalities. Culturally responsive teachers display characteristics that are conducive to 
student learning (“Conceptual Framework”). All of the qualities of a culturally responsive 
teacher are qualities associated with the pinnacle of teachers. 
“Culturally responsive English teachers integrate curriculum and instruction that 
is meaningful to students and explores societal inequalities. They understand what 
is most important for students to learn, how to build on students’ prior knowledge, 
and how to integrate opportunities for students to read, write, and discuss a 
variety of a broad range of texts, including considering the world as “text” and 
 
exploring how issues of inequality and bias influence the legitimacy of texts” 
(Adkins, 2012, p. 74-75).  
Adkins claims that culturally responsive teaching helps students become more engaged, 
understand the content more effectively, and think critically about what they are reading 
through the incorporation of diverse texts. By denying counter-cannon literature, teachers 
are hindering students' intellectual growth by not providing diverse students with diverse 
learning opportunities and literature (Dyches, 2017, p. 310). Diverse texts allow for 
students to divorce themselves from the Euro-centric pedagogy that drives schools to pick 
curriculum that focuses on white authors. Researcher, Jeanne Dyches, followed one 
teacher, Sam, as he taught British literature using culturally responsive pedagogy. Dyches 
observed Sam taking Shakespeare and pulling out themes that still affect communities of 
color today like violence in ​Titus Andronicus ​or racism in ​The Merchant of Venice ​and 
tied the themes to current issues. When Sam taught using the culturally responsive texts 
and pedagogy, students were noticeably engaged in discussion and asking critical 
questions that showed understanding of the texts (Dyches, 2017). As seen in her 
observations, teaching British texts paired with culturally responsive texts increased 
student engagement and critical thinking skills. In their research, Wade and Noguera 
(2011) found that high student engagement and critical thinking skills contribute to 
closing the achievement gap. Although culturally responsive literature may not seem 
connected to the achievement gap, engagement and critical thinking skills are connected 
directly to the achievement gap. Students’ engagement and critical thinking skills go up 
 
when they are presented with culturally responsive teaching (Dyches, 2017. Adkins, 
2012. Gay, 2010).  
Although teaching culturally responsive literature is important for all students, it 
is specifically essential for students of color. In “Culturally Responsive Teaching through 
a Historical Lens: Will History Repeat Itself?” Harmon explores culturally responsive 
teaching and its specific effects on African-American students by taking a historical look 
at the pedagogy. She affirms that the history of people of color is essential to consider 
when creating curriculum and the importance of culturally responsive teaching. Harmon 
claims firstly that it helps students “locate ‘self’ in a historical and cultural context” (p. 
13). By teaching students of color about diverse literature and other culturally responsive 
teaching techniques, teachers are able to foster an environment that encourages students 
to find themselves in history but also in contemporary issues and foster connections 
between history and now, which is an essential critical thinking skill (Gay, 2010). 
Incorporating history into the classroom is a form of interdisciplinary teaching that will 
reinforce all students’ learning in other classes in another context, which contributes to 
their academic growth. 
Teaching diverse culture and history, educators are able to help students develop 
their sense of self-identity at the crucial age of junior and senior high school. In 
“Development of Adolescents Self-Perceptions, Values, and Task Perceptions According 
to Gender and Domain in 7th- through 11th-Grade Australian Students," Watt (2004) 
studies students from Grade 7 through Grade 11 and their self-efficacy changes 
throughout their learning. Watt (2004) observed “linear declines for talent perceptions in 
 
math and English and task beliefs in English implied changes were not tied to 
grade-related contextual changes” (p. 1570). In order to curb the self-efficacy decline, 
teaching culturally responsive texts has been proven to help with self-efficacy or the 
belief that a student can complete a task well (Wade and Noguera, 2011, p. 129). 
Self-efficacy is an essential part of closing the achievement gap because it helps students 
develop their sense of self and grow in their confidence when doing tasks. 
Utilizing culturally responsive literature and literature in the classroom challenges 
students to think critically, assimilate their previous knowledge, and accommodate their 
schema. Harmon (2012) asserts that “studies and researchers assert that successful 
teachers of children of color use culturally responsive instruction and engage in… 
enabl[ing] students to create new knowledge based upon life experiences” (pg. 13). 
Life-to-text, text-to-text, and text-to-world connections are a difficult, but essential, 
critical thinking skill because connections allow students to make associations then 
inferences about those associations. In a classroom that only teaches cannon literature, 
students of diverse backgrounds have a more difficult time making connections between 
their life and the texts they are reading because the texts focus on whiteness in its 
pervasive form (Harmon, 2012; Dyches, 2017). Students are able to learn a new, 
non-white focused body of knowledge through culturally responsive texts in the 
curriculum. Lastly, teaching culturally responsive texts helps students “view knowledge 
as reciprocal” (Harmon, 2012, p. 13). Reciprocal, in this context, means that the teacher 
and the students are learning and teaching each other. By using reciprocal teaching 
strategies, teacher and students need to be prepared not to know everything and approach 
 
learning with a posture of vulnerability. This involves being willing to discuss topics that 
are difficult to talk about but are essential. One of the problems that prevents white 
teachers from teaching culturally responsive texts is that white teachers can never fully 
understand, and they cannot (Dyches, 2017, p. 315). In Dyches (2017), Sam, the teacher 
that Dyches did a case study on, was discussing white male privilege and intersectionality 
with his students. A student asserted in class that Sam could never understand the 
struggle of African-American students, and Sam conceded that he understood that his 
experiences differed from his students, while still emphasizing the importance of having 
difficult discussions (p. 315). Recognizing this but trying to understand and embrace the 
discomfort “helped… students develop into more thoughtful, socially conscious, and 
empathetic young adults” (Dyches, 2017, p. 315). By challenging students with empathy 
and deep-structure conversations, educators are able to challenge the achievement gap 
and grow student learning. 
Overall, the achievement gap is multifaceted, but culturally responsive literature 
can help close the gap between white and nonwhite students. Students of color have been 
behind other students historically because of slavery, segregation, and stereotypes, which 
have had lasting effects on the school system and how it is set up with Euro-centric 
pedagogy. Teachers can address difficult issues like poverty, lack of access to basic 
needs, and other outside-of-school stressors by having culturally responsive pedagogy in 
the classroom. Culturally responsive literature recognizes that students are struggling 
with out-of-school factors, and utilizing culturally responsive pedagogy, teachers can 
give all students a voice. When teachers are not culturally responsive, students fall into a 
 
pattern of disengagement and develop a lack of critical thinking skills. As shown in this 
review of the literature, by adding culturally responsive literature to the curriculum, 
critical thinking skills increase because the literature values oppressed voices, makes 
students question the status-quo, and spurs thinking about current issues. Multicultural 
literature also increases engagement because students feel like they are being represented 
in the texts and all students’ voices are being valued (Adkins, 2012. Gay, 2010). 
Although culturally responsive teaching may appear different than standard teaching 
practices, culturally responsive teaching is simply teaching well to all students (Ware, 
2006). Creating a strong classroom community, respecting all student voices, assessing 
students often, and focusing curriculum on diverse texts are all components of being a 
great teacher. After reading extensively on the achievement gap and its connection to 
culturally responsive literature and teaching practices, the literature proves that teaching 
culturally responsive literature and teaching practices are important for all junior and 
senior high school students because it helps close the achievement gap as a result of 
increasing student engagement and critical thinking skills.  
  
 
  
Chapter IV: Implementation 
In the first and second chapter of my thesis, I explored why I have a passion for 
culturally responsive teaching as well as my experiences with the Sunflower County 
Freedom Project and their culturally responsive model with the LEAD principles. 
Throughout the literature review, I have shown that utilizing culturally responsive 
literature in a junior or senior high school atmosphere will lead to beginning to close the 
achievement gap. In Chapter 4, I will take a practical approach and demonstrate how to 
implement the findings in the literature review into a nine-week unit plan and highlight 
specific lesson plans to further demonstrate the qualities of culturally responsive 
pedagogy and literature in the unit. I have accumulated ideas of literature, activities, and 
pedagogy from the Sunflower County Freedom Project as well as from the literature 
review, which I will implement into the Culturally Responsive Example Unit (Appendix 
A). The unit is focused directly on the Mississippi College and Career Readiness 
Standards (2016, 2018) as well as the tenets of culturally responsive pedagogy laid out by 
Adkins (2012). The standards I choose to focus on are RI.8.6: “determine an author’s 
point of view or purpose in a text and analyze how the author acknowledges and responds 
to conflicting evidence or viewpoints;” RI.8.8: “delineate and evaluate the argument and 
specific claims in a text, assessing whether the reasoning is sound and the evidence is 
relevant and sufficient and recognize when irrelevant evidence is introduced;” W.8.1: 
“write arguments to support claims with clear reasons and relevant evidence;” SS.8.5: 
 
“interpret the geographical, social, and political causes, challenges, and effects of 
westward expansion;” and HS.8.7: “demonstrate the ability to practice health-enhancing 
behaviors and avoid or reduce health risks.” The reading and writing standards revolve 
around reading and writing argumentative pieces; the social studies standard dives into 
the many causes and effects of westward expansion in the United States of America; the 
health standard focuses on healthy behaviors and how to avoid health risks. Although 
each of these standards is unique, I tie them together using ​The Piano Lesson ​by August 
Wilson, a renowned black playwright. ​The Piano Lesson ​follows an African-American 
family in Pittsburgh, Pennsylvania who is questioning what to do with the piano that has 
been passed down in their family and portrays carvings done by their enslaved ancestors. 
The Piano Lesson ​brings up real ghosts such as Sutter and the Ghosts of the Yellow dog 
as well as metaphorical ghosts such as gender norms, racism, the prison system, tradition, 
and slavery. Throughout the unit, I combine many texts from multicultural backgrounds 
asking the questions that ​The Piano Lesson ​inspired, “What are your ghosts and do they 
define you?” The nine-week unit is split into four mini-units that scaffold onto each 
other. The first mini-unit explores “are ghosts real?” through a scientific lens. 
In the first mini-unit, I will begin the unit by introducing the LEAD principles that 
are outlined in Chapter II and then dive into whether ghosts are real or not from a 
scientific lens using four articles that either proved that ghosts are not real or that they 
are. I will outline the LEAD principles to lay out my high expectations for the students, 
and we will work together to outline what love, education, action, and discipline should 
look like in our classroom, in the school, and in the community. During the mini-unit, I 
 
will leverage the students already formed connections with each other often in order to 
differentiate and help each student grow in their understanding. In order to fully grasp 
how I will integrate culturally responsive pedagogy, I will focus on day eight of the 
mini-unit and explain my reasoning behind each of the choices for that day’s activities. 
At this point in the unit, the students will have begun to write their essays answering the 
question, “Are ghosts real?” I will ask them at the end of the day, what skill do you feel 
the most confident in and the least confident in, and I will utilize their feedback for day 
eight in a mini-lesson before their writing about how to choose the best evidence. By 
utilizing student feedback and checking for student understanding, I will attempt to align 
my practices with Adkins’ (2012) framework for culturally responsive practices and 
create an environment where students feel heard and valued. On day eight as well as 
through the rest of students writing processes, I will introduce the argumentative writing 
rubric (Appendix A) that has an emphasis on critical thinking and clarity of writing as 
well as aligns with the reading and writing standards that I chose for the unit. This rubric 
is an example of demonstrating high expectations because it is very rigorous and 
challenging yet attainable because of the time I will spend on teaching each of the parts 
of the rubric. Overall, my first mini-unit is representative of culturally responsive 
teaching practices and will help student achievement rise not only in my classroom but 
also during the state test. 
In the second mini-unit, I will dive into how ghosts are represented in aspects of 
culture like religion, gender norms, race, and music to answer the question: “Are ghosts 
real?” I will focus on days sixteen and seventeen, which explore the real-life implication 
 
of racism: the prison system. In order to increase engagement, I will bring in an excerpt 
from ​Sing, Unburied, Sing ​by Jesmyn Ward, a prominent Mississippi writer, that follows 
Richie, who was sentenced to Parchman Farm after stealing food for his starving family 
and died in Parchman. Although the ​Sing, Unburied, Sing, ​excerpt is rigorous, I will give 
background information as well as read part of the excerpt with them to explain the 
premise of Richie’s story to help students further understand what is happening. In 2020 
a lawsuit against Parchman Prison gained a lot of traction in the media because of 
celebrities like Jay Z and Yo Gotti contributing to the case. I will use this information as 
leverage to increase engagement in the lesson and make connections to the conditions 
and dehumanization that ​Sing, Unburied, Sing ​as well as ​The Piano Lesson ​address. 
Throughout the two days, I will bring in many sources of information about the prison 
system and racism while still having an unbiased view on the situation. I will use a 
YouTube video that puts cops and ex-felons into conversation about the prison system, 
infographics from the Prison Policy Initiative’s website, the excerpt from ​Sing, Unburied, 
Sing, ​as well as the part of ​The Piano Lesson ​where Boy Willie, Doaker, Lymon, and 
Wining Boy discuss their time at Parchman Farm​. ​In order to be culturally responsive, I 
will also be active in making “connections between curriculum and students lives” 
(Adkins, 2012, p. 74). As an output for the students reading and discussion, they will 
write an argumentative paragraph that answered the question: “Is the prison system just?” 
I will be clear in my directions that students can and should bring in their real life 
examples because their life examples are valid and can support their claim. 
 
The third mini-unit’s focus will be around looking at historical ghosts, specifically 
the many iterations of western expansion in the United States of America and how it 
relates to students' lives. Days twenty-five through twenty-seven of the unit will explore 
the effects of western expansion on Alaskan natives through the video game, ​Never 
Alone​. ​Never Alone​ follows a young girl named Nuna as she fights to save her 
community from Manslayer. Although some have interpreted the bad guy in the video 
game as global warming, I will interpret him as the embodiment as western expansion 
who tears apart and displaced communities of Native Americans around the United States 
of America. I will utilize the knowledge the students discover about the Alaskan Natives’ 
culture through the cultural insights to information Native Americans in Byhalia, 
Mississippi, where I have done my student teaching. Over the three days, I will explore 
the past of the Chickasaw tribe, what happened to them during western expansion, and 
current stereotypes and realities of the Chickasaw tribe. In my lessons, I will include clear 
standards as well as thematic ties to the metaphorical ghosts of history as well as spirits. 
The spirits that the cultural insights and the game portray are vastly different from the 
ghosts that we will explore in the other portions of the nine-weeks unit. Although the 
students will be learning about the standard, they will be doing it in a way that “integrates 
instructional variety” by presenting the information in an innovative way, “utilizes social 
nature of learning” by giving students the opportunity discuss and work together to 
overcome challenges in the game, and “fosters collaboration” in order to learn about the 
spirits and apply their knowledge to Byhalia, Mississippi (Adkins, 2012, p. 74). Although 
the students will be learning and growing, it is packaged into a familiar and innovative 
 
video game that aligns with Mississippi State Standards. By utilizing innovative teaching 
practices, I will be able to emulate culturally responsive teaching practices into my 
classroom. 
The final mini-unit’s focus is on personal ghosts that focus on individual issues 
like mental health, family relationships, anger, loss, and motivation through a diverse 
selection of literature. I will include these difficult issues in accessible ways so that I can 
share positive coping skills and reiterate that each student has inherent value. On day 
thirty-five, we will focus on mental illness as a general idea, move through a poem by 
William Saunders called “The Last Madman,” and will participate in an activity that 
compels empathy from learning about mental illnesses. Individuals who need therapy and 
other forms of treatment do not seek it out because mental illness is stigmatized. I will 
utilize “The Last Madman” by William Saunders to explore this mindset. In “The Last 
Madman,” a white family goes to visit the last man with schizophrenia in a zoo-like 
exhibit in a dystopian world where the government killed all of the other individuals with 
mental illness. A poignant part arises where a black man in the poem makes a comparison 
between the deaths of the mentally ill and black people, which I will use to make the 
connection to police brutality, an issue many students are passionate about. Through “The 
Last Madman,” I will explore the detrimental effects stigmatization has on the individual 
as well as society. I will preface the literature through an activity called, “Walk in Our 
Shoes.” In this activity, the students will foster connections and utilize the social aspect 
of learning through drawing and coloring a shoe that has information about a specific 
mental illness on it. This activity will scaffold into looking at the literature, leading to a 
 
deeper understanding of the themes and real-life connections the poem has. Finally, day 
thirty-five will end with a list of mental health services close to Byhalia for the students 
to write down so that they can have access to information should they never need it. 
Overall, day thirty-five is student-focused and will make broader connections that will 
empower students as well as challenge their critical thinking skills, which is an essential 
goal of culturally responsive teaching. This unit will cumulate in a writing assignment 
that includes choice in whether the students want to write a letter to one of their personal 
ghosts, an editorial for the community newspaper, or a traditional argumentative essay 
answering the questions: What are my ghosts? Do they define me? With the scaffolding 
that will occur during the unit, the students will be able to pull from many emotions and 
sources to write a vulnerable and personal essay arguing to and about their own ghosts, 
which gives the students choice in the product as well as the process for their final 
performance task. 
Currently, classrooms across the United States of America are focused around 
Eurocentric pedagogy and literature, but culturally responsive pedagogy and literature 
help increase engagement and critical thinking skills to begin to close the achievement 
gap as displayed in my literature review. In each day and each mini-unit, culturally 
responsive teaching and the Mississippi State Standards are intricately woven to create an 
innovative and impactful learning environment. The first mini-unit will focus on the 
science of ghosts and integrated student feedback. The second unit will focus around 
exploring the many aspects of culture through ghost stories and valuing student 
experiences with discussion and writing. In the third unit, we will explore the intricacies 
 
of westward expansion through engaging activities and innovative teaching strategies. 
Finally, the fourth unit will revolve around personal ghosts and emphasizing student 
input and valuing their feelings. The nine-weeks unit I have written about argumentative 
writing, westward expansion, and healthy living, is reflective of culturally responsive 
pedagogy, and it will empower students to be leaders in their own school and community.  
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Appendix A: Culturally Responsive Unit Example 
The Piano Lesson ​by August Wilson 
 
Standards: 
1. RI.8.6: Determine an author’s point of view or purpose in a text and analyze how 
the author acknowledges and responds to conflicting evidence or viewpoints. 
2. RI.8.8: Delineate and evaluate the argument and specific claims in a text, 
assessing whether the reasoning is sound and the evidence is relevant and 
sufficient; recognize when irrelevant evidence is introduced.  
3. W.8.1: Write arguments to support claims with clear reasons and relevant 
evidence.  
4. SS.8.5: Interpret the geographical, social, and political causes, challenges, and 
effects of westward expansion. 
5. HS.8.7: . Demonstrate the ability to practice health-enhancing behaviors and 
avoid or reduce health risks. 
 
Overarching Questions: 
1. What are my ghosts, and do they define me? 
2. How do we form our own identities in the face of culture and society? 
3. How can literature serve as a vehicle for social change? 
 
Name 
of 
Extende
d Text  
Themes you 
Plan to 
Emphasize  
Umbrella 
Questions and 
Supplemental 
Essential Questions 
Literary 
Elements/To
pics you 
plan to 
cover  
Length of Unit  
The 
Piano 
Lesson 
by 
August 
Wilson 
-Death  
-Perseveranc
e  
-Perspective 
-Society/Cult
ural 
Influence on 
Identity  
 
Content-Focused 
Questions:  
1. How do I craft an 
effective argument? 
2. What does a 
strong argument 
look like? 
3. What is credible 
evidence? 
4. How do I create 
empathy in writing? 
5. How do I 
anticipate and refute 
counterarguments? 
This unit is 
focused on 
argumentativ
e writing!  
 
End goals of 
the unit: 
1. For 
students to 
have 
produced a 
fully 
developed 
argumentativ
9 weeks  
 
6. How do I 
maintain a 
consistent tone in an 
argumentative 
piece? 
 
Thematic 
Umbrella 
Questions: 
1. What are the 
different 
perspectives to 
analyze the term 
“ghosts” from? 
2. What is injustice, 
and how do I 
respond to it? 
3. How do we form 
our own identities in 
the face of culture 
and society? 
 
Mini-Unit 
Questions: 
1. Are ghosts real or 
not? I can find an 
argument in a text 
and make my own 
argument. 
2. What do ghosts 
look like in different 
cultures and my 
own? I can 
synthesize evidence 
about an argument, 
determine whether 
evidence is valid, 
and an author is 
credible. 
3. What are the 
metaphorical ghosts 
of history, and how 
do they impact the 
present? I can 
e essay that 
includes all 
the proper 
elements of 
argumentativ
e writing we 
studied this 
term.  
 
2. For 
students to be 
able to 
produce a 
successful 
essay with 
evidence and 
analysis 
(AJIE).  
 
3. For 
students to be 
able to read a 
piece of 
literature or 
informational 
text and 
develop a 
strong 
argument 
from it. 
 
4. For 
students to 
properly 
articulate 
answers to 
these 
questions: 
1. What does 
a strong 
argument 
look like? 
2. What is 
credible 
 
analyze evidence. 
4. What are my 
ghosts, and do they 
define me? I can 
conclude my 
argument and edit 
my paper 
effectively. 
 
 
evidence? 
3. How do I 
create 
empathy in 
writing? 
4. How do I 
anticipate 
and refute 
counterargu
ments? 
5. How do I 
maintain a 
consistent 
tone in an 
argumentativ
e piece? 
  
 
 
 
Week 1 
Lesson 
Plans 
MONDAY 
 
TUESDAY 
 
 
 
WEDNESDAY 
 
 
 
THURSDAY 
 
 
FRIDAY 
 
 
 
MCCR 
Daily 
Objectives: 
 
 
I can think 
about, write 
about, and 
discuss the lead 
principles that 
will guide our 
classroom for 
the rest of the 
year.  
I can think 
about, write 
about, and 
discuss the 
remaining lead 
principles.  
 
I can learn and 
demonstrate 
knowledge of 
the procedures, 
expectations, 
and routines for 
the classroom. 
 
I can learn 
important 
background 
knowledge 
about ​The Piano 
Lesson.  
I can accurately 
delineate (identify 
and write out the 
claim) an author 
is making in a 
text. 
 
I can summarize 
an author’s claim 
by writing it in a 
way that is not 
too general or too 
specific.  
 
I can accurately 
identify and 
describe the 
evidence the 
author uses to 
support his or her 
claim. 
 
 
Readings:  
-Ghosts are real 
articles 
-Ghosts are not 
real articles 
I can accurately 
delineate 
(identify and 
write out the 
claim) an author 
is making in a 
text. 
 
I can summarize 
an author’s claim 
by writing it in a 
way that is not 
too general or too 
specific.  
 
I can accurately 
identify and 
describe the 
evidence the 
author uses to 
support his or her 
claim. 
 
 
Readings: 
-Ghosts are real 
articles 
-Ghosts are not 
real articles 
-Put a Little 
Science in Your 
Life (by Brian 
Greene) 
I can accurately 
delineate 
(identify and 
write out the 
claim) an 
author is 
making in a 
text. 
 
I can 
summarize an 
author’s claim 
by writing it in 
a way that is 
not too general 
or too specific.  
 
I can accurately 
identify and 
describe the 
evidence the 
author uses to 
support his or 
her claim. 
Procedures: 
Include 
minimally 
- Bell ringer 
TSW answer the 
bellwork: 
 
Write are your 
goals for 
TSW complete 
the bellwork: 
“Write a 
summary of 
your winter 
TSW complete the 
bellwork: “Are 
ghosts real?” 
 
TSW complete 
the bellwork: 
“When is the last 
time you had an 
argument? 
TSW complete 
the bellwork: 
“What are three 
questions you 
have after 
 
- 
Hook/Conne
ctions 
- TTW/TSW 
 
 
yourself, your 
class, and your 
school this 
nine-weeks 
term? Write at 
least one 
detailed goal for 
each area listed 
above on the slip 
in front of you.  
 
- TTW facilitate 
a discussion 
about goals. 
 
- TTW introduce 
her own goals 
and goals for the 
students for the 
semester.  
 
- TTW will 
discuss what 
accountability is 
and how we 
should all be 
working to keep 
each other 
accountable 
throughout the 
semester.  
 
TTW start class 
by giving 
students a sheet 
to put in their 
composition 
notebook.  
 
Today’s Goal: 
I can think 
about, write 
about, and 
discuss the lead 
principles that 
break. Included 
vivid details.” 
 
 
Today’s Goal: 
I can think 
about, write 
about, and 
discuss the 
remaining lead 
principles.  
 
I can learn and 
demonstrate 
knowledge of 
the procedures, 
expectations, 
and routines for 
the classroom. 
 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Read, write, 
and talk about 
Action 
2. Read, write, 
and talk about 
Discipline 
3. Read, 
annotate, and 
learn from our 
Ghost Unit 
Syllabus  
 
Transition: 
Alright guys, 
now we will 
finish writing 
about and 
discussing the 
remaining lead 
principles of 
- TTW facilitate a 
discussion about 
the reality of 
ghosts. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 1 Goals by 
showing a slide 
that shows both 
goals. Unit 1 
goals:Goal #1: 
TSW understand 
the procedures, 
expectations, and 
consequences of 
the classroom. 
 
Goal #2: I can 
accurately 
delineate (identify 
and write out the 
claim) an author is 
making in a text. 
 
Goal #3: I can 
summarize an 
author’s claim by 
writing it in a way 
that is not too 
general or too 
specific.  
 
Goal #4: I can 
accurately identify 
and describe the 
evidence the 
author uses to 
support his or her 
claim. 
  
Goal #5: I can 
evaluate the 
evidence an 
Describe it using 
vivid details.” 
 
- TTW facilitate a 
discussion about 
arguments. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 1 Goals by 
showing a slide 
that shows both 
goals.  
- TTW remind 
students that their 
progress toward 
these goals will 
be assessed next 
week. 
 
TODAY’S 
GOAL: 
I can accurately 
delineate 
(identify and 
write out the 
claim) an author 
is making in a 
text. 
 
I can summarize 
an author’s claim 
by writing it in a 
way that is not 
too general or too 
specific.  
 
I can accurately 
identify and 
describe the 
evidence the 
author uses to 
support his or her 
claim. 
reading your 
article about 
ghosts and 
hearing other 
students’ 
arguments?” 
 
- TTW explain 
that: “Today 
you will use the 
questions that 
you just wrote 
as well as your 
summary from 
yesterday to go 
through lit 
circles today.” 
 
 
Today’s Goal: 
I can accurately 
delineate 
(identify and 
write out the 
claim) an 
author is 
making in a 
text. 
 
I can 
summarize an 
author’s claim 
by writing it in 
a way that is 
not too general 
or too specific.  
 
I can accurately 
identify and 
describe the 
evidence the 
author uses to 
support his or 
her claim. 
 
 
will guide our 
classroom for 
the rest of the 
year. 
 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Learning 
about the Four 
Lead Principles  
2. Read, write, 
and talk about 
Love 
3. Read, write, 
and talk about 
Education  
 
Transition: Now 
we will spend 
time writing 
about and 
discussing the 
four principles 
that will drive 
our classroom 
during the rest 
of the year.  
 
The first 
principle will be 
love.  
 
Love: 
- TTW project 
the following 
question:  
What does it 
look like to show 
love to yourself, 
to your 
classmates, to 
this classroom, 
to your school, 
action and 
discipline.  
 
Action: 
- TTW project 
the following 
question:  
What does 
action look like 
to you? 
 
What does it 
mean to take 
action? 
 
What does it 
mean to take 
action mean 
when it comes to 
your classroom, 
your school, and 
your 
community? 
 
- TTW maybe 
let them share 
with each other.  
 
- TTW facilitate 
discussion of 
answers 
regarding action. 
 
-TTW explain to 
students that we 
will now share 
together. TTW 
write best 
answers in 
Google Doc 
because we will 
be making word 
clouds to 
represent each 
author uses to 
support his or her 
claim by 
explaining 
whether the 
evidence is 
relevant and 
sufficient.  
 
- TTW remind 
students that their 
progress toward 
these goals will be 
assessed next 
week. 
 
TODAY’S 
GOAL: 
I can accurately 
delineate (identify 
and write out the 
claim) an author is 
making in a text. 
 
I can summarize 
an author’s claim 
by writing it in a 
way that is not too 
general or too 
specific.  
 
I can accurately 
identify and 
describe the 
evidence the 
author uses to 
support his or her 
claim. 
 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Read, Write, 
and Think about 
 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Answer Cold 
Read questions 
2. Participate in 
partner work 
about the Science 
of Ghosts 
3. Present 
summaries of 
claim and 
evidence 
 
- TTW say: “Now 
we will move into 
reviewing the 
skills we focused 
on yesterday.” 
 
Skill Review: 
- TTW review the 
skills learned the 
previous day by 
asking key 
questions: 
1. What is an 
argument? 
2. How can you 
tell if an 
argument is 
valid? 
3. What does 
good evidence 
look like? 
- TSW take one 
minute to think. 
- TSW share to 
the class the 
answers 
 
- TTW say: “We 
are going to apply 
- TTW say: 
“You are going 
to accomplish 
each of these 
goals in your lit 
circles today. In 
the lit circles, 
you will be 
identifying and 
evaluating 
claim and 
evidence in real 
time through 
the lit circles in 
your group. 
This will be 
challenging, but 
use your critical 
thinking skills 
and what we 
have learned 
this week to 
help you out.” 
 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Discuss and 
challenge in Lit 
Circles 
2. Think and 
write 
reflectively in 
our debrief 
 
- TTW say: 
“Today we are 
going to take 
your 
understanding 
of finding a 
claim and 
validating 
evidence into 
 
and to your 
community?  
Write at least 
three ideas.  
 
- TTW maybe 
let them share 
with each other.  
 
- TTW facilitate 
discussion of 
answers 
regarding love. 
 
-TTW explain to 
students that we 
will now share 
together. TTW 
write best 
answers in 
Google Doc 
because we will 
be making word 
clouds to 
represent each 
principle in the 
future.  
 TTW ask the 
students what 
love looks like 
in the classroom 
and type their 
responses on a 
projected 
Google 
Document. 
 
Education: 
- TTW project 
the following 
question:  
What does 
education look 
like to you? 
 
principle in the 
future.  
 
 TTW ask the 
students what 
action looks like 
in the classroom 
and type their 
responses on a 
projected 
Google 
Document. 
 
Discipline: 
- TTW project 
the following 
question:  
What does 
discipline look 
like to you? How 
do you show 
discipline in 
your life? 
 
What does it 
mean to show 
discipline in 
your classroom, 
your school, and 
your 
community? 
 
- TTW maybe 
let them share 
with each other.  
 
- TTW facilitate 
discussion of 
answers 
regarding 
discipline. 
 
-TTW explain to 
students that we 
will now share 
Argument 
Examples 
2. Read and 
Annotate Science 
of Ghosts. 
 
TTW say: “Now, 
we are going to go 
through what a 
good claim and 
evidence look 
like.” 
 
Introduction of 
Skills: 
- TTW introduce 
claim and 
evidence as part 
of an 
argumentative 
essay on slides. 
- TTW say, 
“Claim is the 
main argument of 
a text, usually 
claim is found in 
the thesis of an 
essay or topic 
sentence of a 
paragraph. A good 
claim is supported 
by evidence. 
Good evidence is 
relevant. It is also 
life or text based. 
When supporting 
your claim, you 
need to have 
sufficient 
evidence, which 
means you have 
enough evidence. 
How to tell if you 
have enough 
evidence is if 
these skills in a 
cold read.” 
 
Test-Prep 
Questions 
- TTW give TS a 
cold read about 
the positives of 
science and tell 
them to answer: 
- TSW answer 
silently and with 
sufficient detail 
1. What is the 
argument of the 
text? 
2. What is the 
author’s evidence 
for the text? 
3. Is the evidence 
sufficient AND 
relevant? 
 
- TTW say: 
“Let’s move into 
partner work 
where we will 
continue to 
dissect the 
articles you 
received 
yesterday.” 
 
Partner Work: 
- TSW turn to 
their partner. 
- TSW work with 
their partner to 
answer the 
questions below 
to present for the 
class. The 
presentation 
should not be 
real time with 
our Lit Circles. 
Each person in 
your group has 
an article with a 
difference 
stance or claim 
about ghosts, so 
you will be 
talking out what 
you learned and 
responding to 
other students’ 
claims and 
evidence.” 
 
Lit Circles 
Expectations: 
- TTW remind 
students of how 
to have an 
effective, 
productive 
conversation in 
the lit circles, 
referring back 
to the 
procedures 
handout. 
- TSW answer 
silently each 
question with 
two ways you 
will show that 
LEAD principle 
today: 
1. How will you 
show love in 
the lit circles? 
2. How will you 
show education 
in the lit 
circles? 
3. How will you 
show education 
 
How can you 
use education 
with classmates, 
within this 
classroom, at 
your school, and 
in your 
community?  
Write at least 
three ideas.  
 
- TTW maybe 
let them share 
with each other.  
 
- TTW facilitate 
discussion of 
answers 
regarding 
education. 
 
-TTW explain to 
students that we 
will now share 
together. TTW 
write best 
answers in 
Google Doc 
because we will 
be making word 
clouds to 
represent each 
principle in the 
future.  
 TTW ask the 
students what 
education looks 
like in the 
classroom and 
type their 
responses on a 
projected 
Google 
Document. 
 
together. TTW 
write best 
answers in 
Google Doc 
because we will 
be making word 
clouds to 
represent each 
principle in the 
future.  
 
 TTW ask the 
students what 
discipline looks 
like in the 
classroom and 
type their 
responses on a 
projected 
Google 
Document. 
 
Syllabus 
Review​:  
Guys, we will 
now read a short 
syllabus to learn 
about classroom 
procedures that 
we will use all 
term.  
 
Procedures 
Study 
Directions: 
- TTW give the 
students their 
syllabus. 
- TSW 
independently 
read the 
procedures. 
- TSW write 
in-depth 
annotations on 
someone tries to 
challenge your 
claim, you feel 
like you have 
enough evidence 
and examples to 
refute their 
opposition. I 
would say this 
varies for each 
topic or claim, but 
a safe bet is 
always 2-4 pieces 
of evidence.” 
- The slide will 
say: 
A good claim is:  
1. Supported by 
evidence 
2. Not too general 
or too specific 
Good Evidence: 
1. Is relevant 
(supports the 
claim) 
2. Is life or text 
based 
3. Is sufficient 
 
- TTW say: “Let’s 
apply this new 
knowledge into 
three argument 
examples.” 
 
Argument #1: 
- TTW pass out 
“Argument 
Examples” sheet. 
- TTW introduce 
finding and 
evaluating an 
argument by 
modeling finding 
the argument and 
more than one or 
two minutes. 
Questions to 
focus on:  
1. What is the 
argument? 
2. What is their 
evidence? 
3. What are holes 
in their 
argument? 
4. What is your 
opinion about 
their argument? 
- TTW call up 
partners one by 
one to present 
their article to the 
class. 
- All of the 
non-participating 
students active 
listening by 
writing down two 
questions you had 
or things you 
didn’t know 
before.  
 
Directions: 
- Move quietly to 
sit with your 
partner 
- Work quietly 
together to 
answer these 
questions that 
you will present 
on in 8 minutes: 
1. What is the 
argument? 
2. What is their 
evidence? 
in the lit 
circles? 
4. How will you 
show action in 
the lit circles? 
- TSW share 
out how they 
will show each 
of the LEAD 
principles (only 
one or two 
people for each 
principle) 
 
- TTW say: 
“Now, we will 
transition to Lit 
Circles. Each of 
you come in 
with different 
perspectives 
and articles, so 
there will be 
plenty to 
discuss about 
the Science of 
Ghosts” 
 
Lit Circles: 
- TSW move 
into 
pre-assigned 
groups with 
their articles, 
summaries, and 
questions from 
their bellwork. 
- TSW begin 
their discussion. 
(This will be 
really awkward 
and quiet at 
first but 
eventually 
someone in the 
 
Closer:  
- TSW answer 
silently in 
writing: 
  
Explain why 
you believe each 
of the lead 
principles is 
important or not.  
the procedures 
each of the parts 
of the sheet. 
Directions:  
Read through 
the syllabus on 
your desk. As 
you read, 
thoroughly 
annotate in the 
margins, noting 
information that 
is important to 
each procedure 
and expectation. 
 
- TSW answer 
independently: 
1. How can I 
show love, 
education, 
action, and 
discipline? 
- TSW share 
their thoughts 
with their 
partner. 
- TTW facilitate 
a discussion 
about the 
procedures.  
 
-​TTW say: “We 
will now move 
into an inquiry 
learning 
exercise.” 
 
Inquiry 
Learning: 
- ​TTW explain 
that inquiry 
learning is 
where the 
student will 
evaluating it by 
answering the 
questions on the 
sheet and 
explaining her 
thought processes 
and why she is 
answering why 
she is answering 
out loud. 
- TSW read the 
paragraph out 
loud. 
- TTW point out 
that many times 
the claim is found 
in the thesis or 
topic sentence. 
- TTW point out 
how the evidence 
that the author 
provides is 
supporting their 
claim. 
- TTW remind TS 
that in order for a 
claim to be valid, 
it needs to have 
relevant and 
sufficient 
evidence (it needs 
to give evidence 
that is related to 
the topic in an 
obvious way and 
there needs to be 
enough to support 
their claim, 
usually two or 
three pieces of 
evidence). 
 
Argument #2: 
- TSW read the 
passage  
3. What are holes 
in their 
argument? 
4. What is your 
opinion about 
their argument? 
 
Directions: 
- Move your seat 
back to its 
original spot. 
- Make a new 
heading, 
“Presentation 
Notes” 
- Silently write 
two annotations 
that hit on 
important 
information for 
each presentation 
 
- TTW say: “We 
are going to end 
the day with a 
closer, so make a 
new heading in 
your notebook 
and prepare to 
write.” 
 
Closer:  
- TSW answer 
silently in 
writing: Did the 
evidence 
presented on 
either side make 
you change your 
mind about 
ghosts? Write 
two to three 
sentences 
explaining why 
or why not. 
group will 
break the 
awkward 
silence and they 
will start 
talking) 
- TTW walk 
around and 
ensure that 
students are on 
task. 
 
- TTW say: 
“The Lit Circles 
are over, so we 
will move the 
desks and 
ourselves 
quietly back to 
reset the 
classroom to its 
original set up.”  
 
Lit Circle 
Debrief: 
- TSW silently 
answer:  
1. What are 
three things 
went well 
during the lit. 
circles? 
2. What are 
three things that 
could be 
improved upon 
for next time? 
- TSW turn and 
talk to their 
partner. 
- TSW share 
out to the class. 
- TTW 
highlight 
students that 
 
research a topic 
and discover 
what it is, the 
teacher will not 
tell them. 
- TTW assign 
groups with 
their topic: the 
Wealth Gap, 
Parchman 
prison, the Great 
Migration, and 
August Wilson. 
- TTW instruct 
students to move 
into their 
groups. 
- TTW assign 
each group one 
of the topics for 
them to explore 
using 
Chromebooks or 
their own 
background 
knowledge.  
- At the end of 
the assignment, 
TSW have four 
facts to present 
on their topic to 
the class. 
- TSW decide 
whether the 
whole group 
will present or 
they will send 
up a 
representative. 
- TSW present 
their findings 
and students 
who are not 
presenting will 
write down two 
- TSW silently 
write their 
answers down. 
- TSW share their 
answers with 
explanation for 
WHY they give 
that  
- TTW ask TS the 
answers to the 
question and have 
them explain their 
reasoning so that 
they can address 
any questions or 
inaccurate 
answers. 
- TTW reiterate 
where claim is 
usually found, 
how to know if a 
claim is valid, and 
what relevant and 
sufficient 
evidence are. 
 
Argument #3: 
- TSW answer the 
questions 
independently. 
- TTW ask TS the 
answers to the 
question and have 
them explain their 
reasoning so that 
they can address 
any questions or 
inaccurate 
answers. 
- TTW reiterate 
where claim is 
usually found, 
how to know if a 
claim is valid, and 
what relevant and 
they saw were 
excelling with 
one of the 
LEAD 
principles and 
other discussion 
highlights they 
saw. 
- TTW lead a 
discussion 
about how 
important it is 
to have 
effective 
listening and 
speaking skills, 
giving 
examples from 
careers and 
college. 
 
things that they 
thought were 
important from 
each group. 
 
Inquiry 
Directions: 
You and your 
group will be 
researching your 
topic using 
Chromebooks 
and your own 
knowledge to 
create a 
presentation of 
four facts about 
your group’s 
topic that the 
whole will 
present to the 
class.  
 
Presentation 
Directions: 
Each group will 
present by 
sending up a 
group 
representative or 
the whole group 
can come up. 
Decide this 
before the 
presentation, not 
during. 
Students who 
are not 
presenting at the 
time will write 
down two 
important facts 
during each 
presentation. 
 
sufficient 
evidence are. 
 
- TTW say: “Let’s 
move into 
reading, 
annotating, and 
discussing the 
Science of 
Ghosts.” 
 
Notice and Read:  
-TSW 
independently 
read one article 
(each student in 
the group will 
have a different 
article, some 
claiming ghosts 
are scientifically 
real and others 
claiming they are 
not. Partners will 
have a different 
article but the 
partners will have 
the ghosts are real 
or not stance in 
their articles, so 
that they can work 
with each other 
tomorrow) and do 
five thoughtful 
and unique 
annotations in the 
margins. 
- TTW lead a 
discussion asking 
the students what 
they notice. 
 
- TTW say, “Now, 
we are going to 
take a closer look 
 
- TTW say: “We 
will now learn 
about what a 
play is and your 
thoughts on 
plays.” 
 
Play 
Introduction: 
- TTW introduce 
the genre of play 
and how to read 
a play 
(discussing 
structure, meant 
to be heard not 
read, picturing it 
in your mind, 
difference 
between play 
and dialogue). 
- TTW ask 
during the 
presentation: 
1. What are 
some plays that 
you have seen 
before? 
2. Do you like or 
dislike plays? 
Why or why 
not? 
3. What is the 
difference 
between a play 
and dialogue? 
- TSW take one 
minute of 
thinking time to 
think about the 
questions. 
- TSW share out 
their answers. 
 
at the passage 
with a second 
read.” 
 
Close Read: 
- TSW do a 
second read and 
answer the 
questions: 
Write an 
IN-DEPTH 
response to the 
questions below: 
1. What is the 
author arguing 
for? 
2. What is their 
evidence? 
3. Do you feel like 
their evidence and 
points are valid? 
 
 
Closer:  
- TSW answer 
silently in writing: 
What did you 
learn today? 
 
- TTW say: 
“Let’s wrap up.” 
 
Closer:  
- TSW answer 
silently in 
writing: Explain 
why or why not 
you think the 
LEAD 
principles are 
important to 
you. 
 
 
Week 2 
Lesson 
Plans 
MONDAY 
 
TUESDAY 
 
 
 
WEDNESDAY 
 
 
 
THURSDAY 
 
 
FRIDAY 
 
 
 
MCCR 
Daily 
Objectives: 
 
 
TSW write a 
narrative, using 
a variety of 
vivid 
details/imagery 
correctly and 
effectively.  
I can answer the 
prompt in 
writing. 
I can select 
relevant 
evidence that 
supports my 
claim. 
 
I can analyze the 
evidence and 
prompt deeply 
and thoughtfully. 
I can select 
relevant evidence 
that supports my 
claim. 
I can address 
counterargument
s. 
I can answer the 
prompt in writing  
 
TSW present 
their own 
understanding 
of ghost stories 
using 
community 
resources. 
Procedures: 
Include 
minimally 
- Bell ringer 
- 
Hook/Conne
ctions 
- TTW/TSW 
 
 
TSW complete 
the bellwork: 
“Write about the 
first time you 
were truly 
scared.” 
 
- TTW facilitate 
a discussion 
about fear. 
 
Today’s Goal: 
I can use my 
knowledge of 
narrative writing 
TSW complete 
the bellwork: 
“What are three 
of your strengths 
in writing?” 
 
- TTW facilitate 
a discussion 
about writing 
strengths. 
 
- TTW say, 
“Today, we will 
be learning 
about 
TSW complete the 
bellwork: “What 
is one 
controversial issue 
you care deeply 
about? Explain 
IN-DEPTH why.” 
 
- TTW facilitate a 
discussion about 
issues the students 
care deeply about. 
 
- TTW say, “Let’s 
review our goals 
TSW complete 
the bellwork: 
“What are three 
of your goals for 
today?” 
 
- TTW facilitate a 
discussion about 
writing goals. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 1 Goals by 
showing a slide 
TSW complete 
the bellwork: 
“What was it 
like to talk to 
your family and 
community 
about ghost 
stories?” 
 
- TTW facilitate 
a discussion 
about family 
and community 
ghost stories. 
 
 
to write a scary 
story. 
I can build 
suspense and 
tension in my 
writing. 
 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Learn and 
apply tension 
and suspense in 
my writing. 
2. Creatively 
write spooky 
stories 
 
Mini-Lesson 
- TTW do a 
mini-lesson 
about tension 
and suspense. 
- TTW ask TS 
what tension is. 
- TTW ask TS 
what suspense 
is. 
- TTW give 
definitions for 
each of them. 
- TTW tell TS 
three ways that 
tension and 
suspense are 
different (How 
do suspense and 
tension differ? 
A. Suspense is 
the climax or the 
moment of 
greatest 
excitement in 
the story, while 
argumentative 
writing and 
beginning our 
own 
argumentative 
piece.” 
 
Goals Review: 
- TTW remind 
students of the 
Unit 1 Goals by 
showing a slide 
that shows 
goals.  
 
Today’s Goal:  
I can answer the 
prompt in 
writing. 
I can select 
relevant 
evidence that 
supports my 
claim. 
 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Review what 
a good argument 
looks like. 
2. Create a 
strong outline. 
3. Write our 
argumentative 
piece. 
 
- TTW say, 
“Let’s review 
what a good 
claim and 
relevant and 
sufficient 
so that we can 
focus on them 
during class 
today.” 
 
Goals Review: 
- TTW remind 
students of the 
Unit 1 Goals by 
showing a slide 
that shows both 
goals. TTW 
remind students 
that their progress 
toward these goals 
will be assessed 
next week. 
 
TODAY’S 
GOAL: 
I can analyze the 
evidence and 
prompt deeply and 
thoughtfully. 
I can select 
relevant evidence 
that supports my 
claim. 
 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Learn and 
critically think 
about credible 
evidence. 
2. Write about the 
Science of Ghosts. 
 
- TTW say, “Now, 
we will learn and 
critically think 
about the 
that shows both 
goals. TTW 
remind students 
that their progress 
toward these 
goals will be 
assessed next 
week. 
 
TODAY’S 
GOAL: 
I can address 
counterarguments
. 
I can answer the 
prompt in 
writing. 
 
Agenda: 
TTW project on a 
slide: 
Today we will: 
1. Learn about, 
think critically 
about, and apply 
counterarguments
. 
2. Finish writing 
my argumentative 
piece. 
 
- TTW say, 
“Now, we will 
dive into what a 
counterargument 
is and how to 
apply it into our 
argument.” 
 
Introduction of 
Skill: 
- TTW introduce 
how to recognize 
and refute a 
counterargument 
Mini-Unit 
Goal 
Introduction: 
Goal #1: I can 
learn about 
what ghosts 
look like in 
multiple 
cultures. 
 
Goal #2: I can 
synthesize 
evidence about 
an argument. 
 
Goal #3:I can 
determine 
whether 
evidence is 
valid. 
 
Goal #4: I can 
revise and edit 
their 
argumentative 
essays as well 
as offer 
constructive 
criticism to 
others. 
 
- TTW say, 
“Let’s begin 
presenting our 
ghost stories 
that we brought 
from home.” 
 
Ghost Stories: 
- TSW bring in 
a ghost story 
from someone 
in their family 
or community 
 
tension is the 
action leading 
up to a plot's 
climactic 
moment. 
B. Suspense is 
an event that is 
explained early 
in a plotting and 
introduces 
conflict, while 
tension is a hint 
that something 
is going to 
happen. 
C. Suspense is 
the feeling of 
wanting to know 
what happens 
next in a story, 
while tension is 
the feeling 
produced by a 
story's 
unresolved 
conflict.) 
- TTW give one 
example of each 
and ask TS 
which one is 
shown.  
- TTW 
emphasize the 
differences 
between tension 
and suspense if 
TS have trouble 
telling what the 
answer is on the 
examples. 
 
- TTW say: 
“Today we will 
take what we 
have been 
evidence look 
like.” 
 
Argument 
Review: 
- TTW briefly 
review on a slide 
about what the 
parts of a good 
argument are: 
1. Claim  
2. Evidence to 
support the 
claim. 
3. Analyze your 
evidence. 
3. Putting 
yourself in the 
shoes of the 
counterargument
. 
 
- TTW say, “We 
will now go over 
the essay 
rubric.” 
 
Essay Rubric: 
- TTW give 
students the 
essay rubric. 
- TSW read the 
rubric and make 
three 
annotations on 
it. 
- TSW share out 
their annotations 
with the class. 
- TTW clarify if 
need be on any 
of the parts of 
the rubric. 
 
credibility of 
evidence.” 
 
Introduction of 
Skill: 
 
Goal # 2 
Mini-Lesson: 
TTW then 
provide a 
mini-lesson on 
Goal #2 of our 
unit:  
I can provide the 
most ​relevant, 
specific​ details 
that emerge to 
support the claim 
made in  a text. 
 
TTW and TSW 
define what 
relevant ​and 
specific ​details 
mean, as well as 
the word ​emerge​.  
 
TT and TSW then 
spend a bit of time 
practicing 
choosing the 
BEST evidence​ to 
support a central 
idea. This exercise 
will use the 
following 
directions: 
 
Practicing 
Identifying 
Relevant and 
Specific 
Evidence: 
Directions: Read 
each claim written 
(Counterargumen
t is the argument 
of the other side. 
For example, if 
you believe in 
ghosts then the 
people who do 
not are the 
counter 
argument. When 
writing your 
counter 
argument, you 
should address 
what the other 
side’s opinion is 
inside one of your 
paragraphs, it 
should not be its 
own separate 
paragraph). 
- TTW focus on 
how listening 
skills can transfer 
into writing as 
well as empathy. 
(When you are 
writing your 
counter 
argument, you 
should not just 
state what it is 
and why it is 
wrong, you 
should think 
deeply about 
WHY they feel 
the way they feel 
and address the 
feelings, 
experiences, or 
values that drive 
their thoughts. 
When you do 
this, you will 
-TSW break 
into 
pre-assigned 
groups and 
share. 
- Each group 
will pick one 
story and 
storyteller they 
want to 
nominate to 
present. 
- TSW go up 
for a 
competition for 
the most 
believable 
ghost story. 
- TSW decide 
which story 
they thought 
was the most 
believable. 
- TTW lead a 
discussion 
about 
comparing the 
ghost stories 
and what makes 
a good ghost 
story, focusing 
on 
presentation/dra
matics, 
suspense, 
details, and 
horror factor. 
 
Ghost Stories 
Instructions: 
First slide: 
Quietly 
transition into 
your groups. 
 
learning about 
ghosts and apply 
it back to the 
narrative unit 
that you did 
during the ​Long 
Way Down 
Unit.” 
 
Creative 
Writing 
Activity: 
- ​TTW have a 
slide reminding 
students of the 
essential parts of 
narrative 
writing: action, 
dialogue, and 
details. 
- TSW silently 
write for the 
duration of class 
about: 
1. Tell me a 
scary ghost 
story. 
2. Describe the 
first time you 
saw a ghost. 
- TTW write to 
one of the 
prompts as well 
as walk around 
talking to TS, 
making sure 
they are on task, 
and write their 
own spooky 
story as 
modeling for 
TS. 
 
Rubric 
Instructions: 
Read the rubric 
and write three 
critical 
annotations in 
the margins. 
 
- TTW say, 
“Let’s begin 
brainstorming 
and outlining 
our 
argumentative 
piece.” 
 
Brainstorming 
Essay: 
- TTW give TS 
the prompt. 
- TTW model an 
outline for the 
essay on a 
Google Doc or 
on the Doc Cam 
on the board. 
- TTW do a 
quick 
mini-lesson on 
proper 
introductions. 
- TSW begin 
brainstorming 
and writing their 
outline for their 
essay. 
- TTW walk 
around and 
challenge the 
students to dive 
deeper. 
- TSW begin to 
write their essay 
if their outline is 
sufficient. 
below. Then, 
between the TWO 
pieces of 
evidence, select 
which is the most 
relevant and 
specific evidence 
to support the 
central idea. 
Explain what 
makes your choice 
the most relevant 
and sufficient 
evidence between 
the two choices.  
 
Modeling: 
TTW model how 
he chooses 
relevant and 
sufficient 
evidence to 
support an 
author’s 
argument, 
following the 
steps above under 
the document 
camera.  
 
Student Practice: 
TSW then work 
through two more 
central ideas, 
choosing the most 
relevant and 
specific evidence 
and explaining 
their choices.  
 
- TTW say, “Let’s 
transition to 
writing our 
argumentative 
pieces.”  
have created a 
phenomenal 
counterargument. 
Counterargument
s should not 
overshadow the 
main argument 
either, which is 
why they are only 
parts of 
paragraphs, not a 
whole one). 
 
- TTW say, “We 
will apply this 
knowledge into 
our essay 
writing.” 
 
Essay Writing: 
- TSW continue 
silently writing 
their essays. 
- TTW do 
individual 
conferences with 
students. 
 
Essay 
Instructions: 
Continue silently 
writing your 
argumentative 
piece. Keep in 
mind the 
elements of a 
solid claim, 
relevant and 
sufficient 
evidence, and a 
counterargument 
when you are 
writing. 
 
Closer:  
Share your 
ghost stories at 
a medium 
volume. 
Come to a 
group 
conclusion 
about whose 
ghost story is 
the best. 
 
Second slide: 
The best 
storyteller of 
each group will 
present in front 
of the class, 
perform with 
extreme 
dramatic and 
THEATRE. 
The class will 
write two 
annotations for 
each person 
who shares 
their story. 
 
Third Slide: 
Answer 
silently: What 
are two things 
that the stories 
shared? 
What are two 
things that are 
different? 
 
Fourth Slide: 
*Presentation/d
ramatics 
* Suspense 
* Details 
* Horror factor. 
 
 
Creative 
Writing 
Directions: 
Silently write 
for the duration 
of class about: 
1. Tell me a 
scary ghost 
story. 
2. Describe the 
first time you 
saw a ghost. 
Your story must 
show their 
knowledge of 
the ghost 
information they 
have learned. 
 
- TTW say, 
“Let’s move 
onto discussing 
argumentative 
vs narrative 
writing.” 
 
Closer:  
- TSW think on 
silently: How is 
argumentative 
writing different 
from narrative 
writing? 
- TSW pair up 
and discuss the 
question. 
- TSW share out 
their answers. 
 
Brainstorming 
Directions: 
Brainstorm, 
outline, and 
write the 
introduction of 
your 
argumentative 
piece. 
Keep in mind 
the elements of a 
solid claim as 
well as relevant 
and sufficient 
evidence when 
you are writing. 
 
Closer:  
- TSW answer 
silently in 
writing: 1. What 
is the most 
successful part 
of your writing 
so far? 
2. What is the 
part of your 
writing you 
most want to 
improve on? 
3. What steps 
can you take to 
improve as you 
continue to write 
tomorrow? 
 
 
 
 
Essay Writing: 
- TSW continue 
silently writing 
their essays. 
- TTW do 
individual 
conferences with 
students. 
 
Writing 
Directions: 
Write your 
argumentative 
piece. 
Keep in mind the 
elements of a 
solid claim as well 
as relevant and 
sufficient 
evidence when 
you are writing. 
 
Closer:  
- TSW answer 
silently in writing: 
1. What is the 
most successful 
part of your 
writing so far? 
2. What is the part 
of your writing 
you most want to 
improve on? 
3. What steps can 
you take to 
improve as you 
continue to write 
tomorrow? 
- TSW answer 
silently in 
writing: What is 
one thing that you 
feel you excelled 
at in this paper? 
What is one thing 
you want to 
improve for your 
next one? 
Closer:  
- TSW answer 
silently in 
writing: How 
does a ghost 
story apply to 
argumentative 
writing? 
 
 
 
 
Week 3 
Lesson 
Plans 
MONDAY 
 
TUESDAY 
 
 
 
WEDNESDAY 
 
 
 
THURSDAY 
 
 
FRIDAY 
 
 
 
MCCR 
Daily 
Objectives: 
 
 
MLK DAY!!!! TSW cite 
evidence to 
support their 
claim. 
TSW learn 
about Japanese 
culture. 
TSW learn about 
different 
religions. 
TSW learn about 
different 
religions. 
TSW make 
text-to-text 
connections 
between 
classwork and 
The Piano 
Lesson.  
TSW explore 
how media 
positively and 
negatively 
impacts our 
lives. 
TSW learn 
more about 
ghosts in 
Latino culture. 
Procedures: 
Include 
minimally 
- Bell ringer 
- 
Hook/Conne
ctions 
- TTW/TSW 
 
 
 TSW complete 
the bellwork: 
“List everything 
you know about 
Japanese 
culture.” 
 
- TTW facilitate 
a discussion 
about Japanese 
culture. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 2 Goals by 
showing a slide 
that shows 
goals.  
 
TODAY’S 
GOAL: 
I can cite 
evidence to 
support their 
claim. 
I can learn about 
Japanese 
culture. 
 
TSW complete the 
bellwork: “What 
do you know 
about your 
religion and 
others? What have 
you learned? 
What do you want 
to learn?” 
 
- TTW facilitate a 
discussion about 
religion. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 2 Goals by 
showing a slide 
that shows goals. 
 
TODAY’S 
GOAL: 
TSW learn about 
the major world 
religions. 
 
Agenda: 
- TTW project a 
slide that says: 
TSW complete 
the bellwork: 
“What is your 
religion? How do 
you perceive 
other religions?” 
 
- TTW facilitate a 
discussion about 
religion 
perception. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 2 Goals by 
showing a slide 
that shows goals. 
 
TODAY’S 
GOAL: 
TSW learn about 
the major world 
religions. 
 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
TSW complete 
the bellwork: 
“What do you 
watch on 
youtube and 
why? Describe 
it in detail.” 
 
- TTW facilitate 
a discussion 
about students’ 
YouTube 
practices. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 2 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW explore 
how media 
positively and 
negatively 
impacts our 
lives. 
TSW learn 
 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Watch and 
learn about the 
most famous 
Japanese ghost 
story. 
2. Read about 
and annotate the 
Boshido code. 
3. Compare the 
Boshido Code 
with the ghost 
story. 
 
- TTW say, 
“Now let’s 
watch the ghost 
story, it’s 
sPoOKy.” 
 
Notice and 
Watch: 
- TSW watch a 
video of the 
most famous 
Japanese ghost 
story. 
- TSW write 
down three 
high-level 
annotations. 
- TSW share 
with each other 
their annotations 
and observations 
about the story. 
- TSW share out 
what they 
noticed in the 
ghost story. 
 
Today we will: 
1. Participate in 
centers that 
revolve around 
religion. 
 
- TTW say, “Let’s 
review the 
expectations for 
centers.” 
 
Review of 
Centers 
Expectations: 
- TSW pull out 
their procedures 
sheet. 
- TTW reiterate 
the expectations 
for centers that is 
outlined in their 
procedures list. 
 
- TTW say, “Now, 
we will move into 
doing the 
centers.” 
 
Centers: 
- TTW describe 
what will happen 
at each center as 
well as have the 
instructions at 
each station. 
- TTW instruct 
students to move 
into their groups 
and into their 
assigned starting 
center, clearly 
stating on a slide 
and outloud that 
the class will 
rotate clockwise 
1. Participate in 
centers that 
revolve around 
religion. 
 
- TTW say, 
“Let’s review the 
expectations for 
centers.” 
 
Review of 
Centers 
Expectations: 
- TTW reiterate 
the expectations 
for centers that is 
outlined in their 
procedures list. 
 
- TTW say, 
“Now, we will 
move into doing 
the centers.” 
 
Centers: 
- TTW describe 
what will happen 
at each center as 
well as have the 
instructions at 
each station. 
- TTW instruct 
students to move 
into their groups 
and into their 
assigned starting 
center, clearly 
stating on a slide 
and outloud that 
the class will 
rotate clockwise 
and that they will 
have 12 minutes 
at each station. 
 
more about 
ghosts in Latino 
culture. 
 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Watch and 
think critically 
about a video 
about La 
Llorona. 
 
- ​TTW say, 
“Now, we will 
watch a video 
about La 
Llorona.” 
 
La Llorona 
Video: 
- TTW 
periodically 
stop the video 
and ask TS to 
answer the 
questions after 
the video: 
1. How often do 
you watch 
YouTube? For 
what purpose 
do you watch 
YouTube 
(entertainment, 
information, 
persuasion, or 
explanation)? 
2. What is the 
purpose of this 
video? 
3. What are five 
things you 
 
Video 
Directions: 
Watch the video 
and write down 
three deep 
structure 
annotations. 
 
- TTW say, 
“Let’s think 
critically about 
the deeper 
themes and 
meaning in the 
ghost story.” 
 
Close Read: 
- TSW silently 
answer the 
questions below: 
1. What makes 
this story scary? 
2. What can this 
story tell us 
about Japanese 
culture? Family? 
Marriage? 
Gender? 
Samurai? 
3. How does the 
history inform 
the scary story? 
- TSW share 
their answers 
with their 
partner. 
- TSW share 
their answers 
with the full 
class. 
 
- TTW say, “We 
will move into 
comparing the 
video to the 
and that they will 
have 12 minutes 
at each station. 
 
Description of 
each center: 
1.Christianity- 
journal prompt: 
“What do you 
know about 
Christianity? 
What is your 
current perception 
of 
Christianity/Christ
ian people? Why 
do you think that 
way or feel that 
way? How does 
society view 
Christian people? 
How does this 
hurt or help 
Christian people?” 
2.Hinduism- 
explore what a 
ghost looks like in 
Hinduism and 
draw it. 
3.Islamacism- 
short passage 
about ghosts and 
in-group 
discussion. 
4.Christianity- do 
a blackout poem 
from a passage 
about the Holy 
Spirit 
5.Hinduism- short 
passage about 
funeral rights and 
make barley ball 
recipe. Also 
answer the 
Description of 
each center: 
1.Christianity- 
journal prompt: 
“What do you 
know about 
Christianity? 
What is your 
current 
perception of 
Christianity/Chris
tian people? Why 
do you think that 
way or feel that 
way? How does 
society view 
Christian people? 
How does this 
hurt or help 
Christian 
people?” 
2.Hinduism- 
explore what a 
ghost looks like 
in Hinduism and 
draw it. 
3.Islamacism- 
short passage 
about ghosts and 
in-group 
discussion 
4.Christianity- do 
a blackout poem 
from a passage 
about the Holy 
Spirit 
5.Hinduism- 
short passage 
about funeral 
rights and make 
barley ball recipe. 
Also answer the 
questions: “Is 
food an important 
part of culture? 
learned in this 
video? 
4. What did you 
learn about 
Latin American 
cultures? About 
what is valued? 
What is worthy 
of being feared? 
5. Is this a good 
ghost story? 
Why or why 
not? Give 
specific reasons 
and evidence 
from the video.  
6. How does 
this connect to 
The Piano 
Lesson​? 
 
Video 
Instructions: 
I will watch the 
video and be 
prepared to 
make 
annotations 
periodically. I 
will receive a 
participation 
grade today for 
keeping my 
head up and 
writing 
thoughtful 
annotations. 
 
- TTW say, 
“Now, we will 
think about the 
background of 
this ghost story 
by learning and 
thinking 
 
Boshido Codes 
that Samurai 
follow.” 
 
Text 
Comparison: 
- TSW read the 
“Boshido Code” 
article. 
- TSW write 
down one 
annotation for 
each of the parts 
of the Boshido 
Code.  
- TSW share 
their annotations 
with their 
partner. 
- TSW share out 
their annotations 
with the class. 
- TSW compare 
the actions of 
the samurai in 
the video to the 
Boshido Code of 
the Samurai by 
answering 
answer: “Does 
the samurai in 
the video 
display each of 
the 7 parts of the 
Boshido Code? 
Give evidence 
for each code 
from the video 
to prove your 
point. 
- TSW share out 
their answers. 
 
Reading 
Instructions: 
questions: “Is 
food an important 
part of culture? 
Why or why not? 
Are there any 
foods that are 
important to your 
religion, family, 
culture?” 
6.Islamacism- 
journal prompt: 
“What do you 
know about 
Islam? What is 
your current 
perception of 
Islamicism/Musli
m people? Why 
do you think that 
way or feel that 
way? How does 
society view 
Muslim people? 
How does this 
hurt or help 
Muslim people?” 
 
Center 
Instructions: 
1. Silently move 
your group to the 
center the teacher 
assigned you to. 
Bring your writing 
utensil and your 
notebook. 
2. Follow the 
instructions on the 
sheet at the center. 
3. Complete the 
task in the time 
given. 
4. Silently 
transition 
clockwise to the 
Why or why not? 
Are there any 
foods that are 
important to your 
religion, family, 
culture?” 
6.Islamacism- 
journal prompt: 
“What do you 
know about 
Islam? What is 
your current 
perception of 
Islamicism/Musli
m people? Why 
do you think that 
way or feel that 
way? How does 
society view 
Muslim people? 
How does this 
hurt or help 
Muslim people?” 
 
Center 
Instructions: 
1. Silently move 
your group to the 
center the teacher 
assigned you to. 
2. Follow the 
instructions on 
the sheet at the 
center. 
3. Complete the 
task in the time 
given. 
4. Silently 
transition 
clockwise to the 
next center when 
time is up. 
 
- TTW say, 
“Let’s transition 
critically about 
colonialism.” 
 
Colonialism 
Presentation: 
- TTW inform 
students about 
the history of 
colonialism in 
Latin America 
and how 
colonialism is 
still impacting 
the region. 
  * Before 
Europeans 
  * Encomienda 
  * Slavery  
  * Church and 
State 
  * 
Independence 
- TTW give an 
exit ticket that 
says: Silently 
and in-depth 
answer the 
following 
question: “How 
does the past 
inform the 
future?” 
 
- TTW say, 
“Let’s close out 
for today.” 
 
Closer:  
- TSW answer 
silently in 
writing: How 
does 
colonialism 
impact Latin 
 
Independently 
read through the 
Boshido Code 
text and write 
one high-level 
annotation for 
each of the parts 
of the code. 
 
Text 
Comparison 
Directions: 
Silently, 
beautifully, and 
thoughtfully 
answer: Does 
the samurai in 
the video 
display each of 
the 7 parts of the 
Boshido Code? 
Go through each 
of the parts of 
the code and 
bring in 
evidence from 
the video to 
argue your 
claim. 
 
- TTW say, 
“Let’s move into 
our closer for 
today.” 
 
Closer:  
- TSW answer 
silently in 
writing: How do 
ghost stories 
inform us about 
what is 
important to a 
culture? 
 
next center when 
time is up. 
 
- TTW say, “Let’s 
transition back to 
our seats and 
debrief.” 
 
Closer:  
- TSW answer 
silently in writing: 
What did you 
learn about 
religion today? 
back to our seats 
and debrief.” 
 
Centers Debrief: 
- TSW answer in 
writing:  
1. What did you 
learn from these 
centers? 
2. What went 
well and what did 
not go well? 
3. How does this 
tie to ​The Piano 
Lesson​?  
- TSW pair up 
and discuss their 
answers. 
- TSW share out 
their answers 
about the centers. 
American ghost 
stories? 
 
 
 
 
 
Week 4 
Lesson 
Plans 
MONDAY 
 
TUESDAY 
 
 
 
WEDNESDAY 
 
 
 
THURSDAY 
 
 
FRIDAY 
 
 
 
MCCR 
Daily 
Objectives: 
 
 
I can explore 
how gender 
stereotypes 
impact our lives 
and stories. 
TSW express 
their opinions in 
a constructive, 
empathetic 
environment. 
I can synthesize 
evidence from 
multiple sources 
about the prison 
system. 
I can synthesize 
evidence from 
multiple sources 
about the prison 
system. 
I can analyze 
what ghosts look 
like in the form 
of kept and 
forgotten 
legacies through 
“Legacies” by 
Nikki Giovanni.  
I can 
effectively 
communicate 
my arguments 
about the 
pieces they 
have read and 
their opinions 
in lit circles. 
Procedures: 
Include 
minimally 
- Bell ringer 
- 
Hook/Conne
ctions 
- TTW/TSW 
 
 
TSW complete 
the bellwork: 
“Do you ever 
feel stereotyped 
because of your 
gender? Why or 
why not?” 
 
- TTW facilitate 
a discussion 
about gender 
stereotypes. 
 
- TTW say, 
“Now, let’s 
review our goals 
and discuss what 
we are doing 
today.” 
 
Goals Review: 
- TTW remind 
students of the 
Unit 2 Goals by 
showing a slide 
TSW complete 
the bellwork: 
“What do you 
know about the 
prison system? 
What does it 
look like on tv 
and how close is 
that to reality?” 
 
- TTW facilitate 
a discussion 
about the prison 
system. 
 
- TTW say, 
“Now, let’s 
review our goals 
and discuss what 
we are doing 
today.” 
 
Goals Review: 
- TTW remind 
students of the 
TSW complete the 
bellwork: “What 
do you know 
about the prison 
system? What 
does it look like 
on tv and how 
close is that to 
reality?” 
 
- TTW facilitate a 
discussion about 
the prison system. 
 
- TTW say, “Now, 
let’s review our 
goals and discuss 
what we are doing 
today.” 
 
Goals Review: 
- TTW remind 
students of the 
Unit 2 Goals by 
TSW complete 
the bellwork: 
“Write a 5 line 
poem about 
advice someone 
older than you 
has given.” 
 
- TTW facilitate a 
discussion about 
their poems. 
 
- TTW say, 
“Now, let’s 
review our goals 
and discuss what 
we are doing 
today.” 
 
Goals Review: 
- TTW remind 
students of the 
Unit 2 Goals by 
showing a slide 
that shows goals. 
TSW complete 
the bellwork: 
“What are three 
questions or 
arguments that 
you have about 
the texts we 
have read or the 
discussions we 
have had?” 
 
- TTW facilitate 
a discussion 
about 
arguments. 
 
- TTW say, 
“Now, let’s 
review our 
goals and 
discuss what we 
are doing 
today.” 
 
Goals Review: 
 
that shows 
goals. 
 
Today’s Goal: 
TSW explore 
how gender 
stereotypes 
impact our lives 
and stories. 
TSW express 
their opinions in 
a constructive, 
empathetic 
environment. 
 
Agenda: 
- TTW project a 
slide that says 
Today we will: 
1. Dive into how 
stereotypes 
permeate or 
spread 
throughout our 
lives and ghost 
stories through 
La Siguanaba. 
2. Participate in 
a gallery walk 
about gender 
stereotypes. 
 
- TTW say, 
“Let’s transition 
into learning 
about and 
reading about La 
Singuanaba.” 
 
Siguanaba 
Story: 
- TTW give 
background on 
the story (Native 
peoples of El 
Unit 2 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW create 
evidence-based 
arguments for or 
against the 
prison system. 
 
Agenda: 
- TTW project a 
slide that says 
Today we will: 
1. Read and 
analyze an 
excerpt from 
Sing, Unburied, 
Sing ​by Jesmyn 
Ward. 
 
- TTW say, 
“Let’s transition 
into reading 
Sing, Unburied, 
Sing.​” 
 
Read and 
Notice: 
- TSW read 
Chapter 9 of 
Sing, Unburied, 
Sing. 
- TSW write 
four brilliant, 
deep-structure 
annotations in 
the margins. 
- TSW turn and 
talk about their 
annotations. 
- TTW ask the 
students what 
showing a slide 
that shows goals. 
 
Today’s Goal: 
TSW create 
evidence-based 
arguments for or 
against the prison 
system. 
 
- TTW say, “We 
will now explore 
different 
perspectives about 
our criminal 
justice system.” 
 
Mentor 
Argument: 
- TSW watch part 
of a “Middle 
Ground” video. 
- TSW answer in 
silent writing: 
1. What was the 
argument about? 
2, Was each of 
their points clear? 
3. Did they 
acknowledge each 
other? 
4. Were they able 
to come to a 
middle ground? 
5. How can what 
you watched be 
reflected in how 
you write? 
- TSW pair and 
share with their 
neighbor  
- TSW share out 
their thoughts. 
 
- TTW say, “We 
 
Today’s Goal: 
TSW analyze 
what ghosts look 
like in the form 
of kept and 
forgotten legacies 
through 
“Legacies” by 
Nikki Giovanni.  
 
“Legacies” 
Notice and 
Read: 
- TTW give 
background 
information on 
Nikki Giovanni 
(Fisk, Ohio, 
current life) 
- TSW 
independently 
read “Legacies” 
and write down 
two 
deep-structure 
annotations. 
- TSW turn and 
talk about their 
annotations. 
 
Close Read: 
- TTW say, 
“Everything is an 
argument if you 
think hard 
enough about it, 
so let’s explore 
what this poem is 
arguing for.” 
- TSW share out 
their thoughts on 
the poem. 
- TSW 
independently 
- TTW remind 
students of the 
Unit 2 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW 
effectively 
communicate 
their arguments 
about the pieces 
they have read 
and their 
opinions in lit 
circles. 
 
- TTW say, 
“Let’s review 
our procedures 
for Lit Circles.” 
 
Procedure 
Review: 
- TTW review 
Lit Circle 
procedure and 
ask TS how 
they can show 
love, education, 
action, and 
discipline 
during class. 
- TTW remind 
TS to ask 
questions that 
are open-ended 
and do not have 
one correct 
answer. 
- TTW address 
any of the 
issues from the 
last lit circle 
 
Salvador and 
exploring gender 
stereotypes) 
- TTW pass out 
the La 
Singuanaba 
story. 
- TSW read the 
La Siguanaba 
reading and 
write down two 
annotations. 
- TSW share out 
their 
annotations. 
- TSW silently 
answer: 
1. Why is the 
woman the bad 
guy or a femme 
fatalé? 
2. Why are men 
attracted to her? 
What drives 
them away? 
3. How can 
gender haunt us? 
- TSW turn and 
talk to their 
neighbor about 
the questions. 
- TSW share out 
their answers. 
 
- TTW say, “We 
will now review 
the expectations 
of a gallery 
walk.” 
 
Gallery Walk 
Expectations: 
- TTW remind 
students of the 
procedure for a 
they noticed and 
what this 
passage is about. 
 
Read and 
Notice 
Directions: 
Silently read the 
excerpt from 
Sing, Unburied, 
Sing. ​Write four 
brilliant, 
deep-structure 
annotations. 
 
- TTW say, “We 
will now think 
thematically 
about ​Sing, 
Unburied, Sing.​” 
 
Close Read: 
- TSW write 
about how 
Richie being a 
ghosts changes 
the story. 
- TSW turn and 
talk to their 
neighbor about 
the question. 
- TSW share out 
their answers. 
- TTW ask TS if 
Richie is the 
only ghost in the 
chapter or if 
there are 
metaphorical 
ghosts too? 
- TSW turn and 
talk to their 
neighbor about 
the question. 
- TSW share out 
will continue to 
explore the issue 
of the prison 
system through an 
infographic.” 
 
Infographic 
Analysis: 
- TSW use prior 
knowledge to 
analyze 
infographics from 
the Prison Policy 
Initiative website. 
- TSW look for 
trends, important 
takeaways, and 
real life 
implications of the 
data. 
- TSW share their 
findings with their 
neighbor. 
- TSW share out 
their thoughts 
with the class 
about the 
infographic. 
- TTW ask TS to 
share out their 
answers to: 
1. How is the pie 
of mass 
incarceration 
distributed? Is this 
what you 
expected? 
2. How does the 
prison system 
discriminate 
against poor 
people? 
Minorities? 
Young people? 
 
answer: 
1. What is the 
central idea of the 
poem? 
2. What is the 
poem’s claim 
about family 
relationships or 
traditions? 
3. What is the 
evidence? 
- TTW facilitate a 
discussion about 
the poem, its 
theme, and its 
argument.  
- TTW ask 
students: “What 
are some 
traditions that 
maybe should not 
be a part of 
society?” 
- TSW turn and 
talk about their 
thoughts. 
- TSW share out 
their answers 
with the class. 
 
AJIE: 
- TSW silently 
and beautifully 
write a paragraph 
using the 
elements of an 
argument (claim, 
evidence, and 
analysis) and 
“Legacies” to 
answer the 
prompt: 
“What is a 
tradition that is 
important to your 
discussion by 
doing funny 
skits about what 
NOT to do 
versus what TO 
do in a lit 
circle. 
 
- TTW say, 
“We will move 
into Lit Circles 
now.” 
 
Lit Circles:  
- TSW silently 
move into their 
groups and 
engage in 
conversation. 
- TSW focus on  
1. Culture 
2. Ghosts 
3. Connections 
4. Themes 
- TTW walk 
around and add 
comments 
throughout and 
intervene if 
necessary. 
(mostly the 
teacher will be 
an observer not 
a participator 
though) 
 
- TTW say, 
“Now, we will 
move back and 
debrief about 
the Lit Circles.” 
 
Debrief 
Discussion: 
 
gallery walk in 
the procedures 
handout.  
 
Gallery Walk: 
- TTW inform 
students that 
each person has 
to write at least 
one comment on 
each quote. 
- TSW get into 
their groups and 
silently walk to 
their assigned 
starting point, 
and  
- TSW spend 8 
minutes at each 
poster answering 
the discussion 
questions on the 
poster. 
(description of 
each on Gallery 
Walk doc) 
 
Gallery Walk 
Directions: 
I will move 
silently with a 
writing utensil 
into my group to 
the picture Ms. 
Kern pointed my 
group to. 
I will focus my 
discussion on 
what is on the 
gallery walk. 
I will write AT 
LEAST one 
annotation on 
each poster with 
my name by 
their answers. 
- TTW open up 
the discussion to 
The Piano 
Lesson, ​what 
they are finding 
interesting, what 
characters they 
like or dislike, 
what are the 
connections to 
your life, and 
what are the 
connections to 
historical events. 
- TSW turn and 
talk to their 
neighbor about 
the question. 
- TSW share out 
their answers. 
- TSW make 
connections 
between August 
Wilson’s 
History, the 
Great Migration, 
the Wealth Gap, 
and Parchman 
Prison/the prison 
system from 
Week  
 
- TTW say, 
“Let’s move into 
our closer for 
today.” 
 
Close Read 
Directions: 
First Slide: 
Independently 
answer in 
three-four 
sentences: How 
Infographic 
Directions: 
I will 
independently 
read the 
infographic. I will 
find ​one trend 
that I see, ​one 
important 
takeaway​, and 
one real-life 
implication​ of the 
data. 
 
- TTW say, “Let’s 
apply this 
knowledge to ​The 
Piano Lesson.​” 
 
AJIE: 
- TSW use 
evidence from ​The 
Piano Lesson, 
Sing, Unburied, 
Sing, 
infographics, and 
the Middle 
Ground video to 
answer: Is the 
prison system 
just? 
 
AJIE Directions: 
I will use 
evidence from ​The 
Piano Lesson, 
Sing, Unburied, 
Sing, 
infographics, and 
the Middle 
Ground video to 
answer in a strong 
paragraph: Is the 
prison system 
just? 
family, should it 
stay or go?” 
 
 
 
- TSW 
transition back 
to their desks 
and answer:  
“What are three 
things you 
learned, three 
good points you 
had, and three 
things you and 
your group can 
do to better 
show love, 
education, 
action, and 
discipline next 
time?” 
- TSW pair 
with their 
partners and 
share their 
answers. 
- TSW share 
out their 
answers. 
- TTW share 
some things 
they noticed 
went well and 
some things 
that can be 
improved for 
the future. 
 
each of my 
annotations. 
 
- TTW say, 
“Let’s move 
back to our seats 
and debrief.” 
 
Gallery Walk 
Discussion: 
- TTW ask the 
students to think 
about: 
1. What did you 
learn? 
2. How can you 
apply what you 
learned to La 
Siguabana? 
3. How can you 
bring what you 
learned into our 
reading of ​The 
Piano Lesson​? 
- TSW share out 
their answers. 
 
 
does Richie 
being a ghost 
impact the 
story? 
 
Second slide: 
Silently and 
critically 
answer: Richie 
is the only 
physical ghost in 
the piece, but 
are there 
metaphorical 
ghosts of the 
past? 
 
Third slide: 
Let’s think 
about how this 
excerpt connects 
to real life. What 
are some events 
or themes you 
see in the 
passage that you 
can make 
text-to-text, 
text-to-life, or 
text-to-world 
connections to? 
 
Closer 
Question: 
- TSW write 
three 
comparisons that 
they see in the 
passage to ​The 
Piano Lesson. 
 
Closer 
Directions: 
Write three 
connections you 
 
can draw 
between what 
we read today 
and ​The Piano 
Lesson. 
 
 
 
Week 5 
Lesson 
Plans 
MONDAY 
 
TUESDAY 
 
 
 
WEDNESDAY 
 
 
 
THURSDAY 
 
 
FRIDAY 
 
 
 
MCCR 
Daily 
Objectives: 
 
 
TSW 
brainstorm and 
begin writing 
their essay 
about whether 
or not ghosts are 
real.  
TSW determine 
model qualities 
of 
argumentative 
writing and 
analysis from a 
mentor text. 
TSW write to as 
many 
paragraphs they 
can. 
TSW finish their 
argumentative 
piece. 
TSW revise and 
edit their 
argumentative 
piece.  
TSW use 
DuBois’ 
double-conscious
ness theory to 
analyze previous 
texts. 
TSW connect 
Haiti’s history 
of colonialism 
to current 
political 
instability. 
Procedures: 
Include 
minimally 
- Bell ringer 
- 
Hook/Conne
ctions 
- TTW/TSW 
 
 
TSW complete 
the bellwork: 
“How are you 
planning to 
grow in your 
argumentative 
writing from 
your last 
paper?” 
 
- TTW facilitate 
a discussion 
about growth 
and a growth 
mindset. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 2 Goals by 
TSW complete 
the bellwork: 
“Has anyone 
ever told you to 
‘watch your 
tone?’ What did 
they mean? How 
does the way we 
say things 
impact how they 
are taken?” 
 
- TTW facilitate 
a discussion 
about tone. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 2 Goals by 
TSW complete the 
bellwork: “How 
will you 
implement your 
partner’s feedback 
into your editing 
process?” 
 
- TTW facilitate a 
discussion about 
feedback 
implementation. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 2 Goals by 
showing a slide 
that shows goals. 
 
TSW complete 
the bellwork: “Do 
you think a lot 
about what others 
think of you? 
Why or why not? 
How do you 
avoid or conform 
to society’s 
expectations of 
you?” 
 
- TTW facilitate a 
discussion about 
peer pressure and 
societal 
expectations. 
 
Goals Review: 
TSW complete 
the bellwork: 
“What is your 
reaction to this 
President 
Trump quote?” 
- TTW display 
the quote by 
President 
Trump calling 
Haiti a 
sh*thole. 
 
- TTW facilitate 
a discussion 
about 
perceptions of 
Haiti. 
 
Goals Review: 
 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
I can brainstorm 
and begin 
writing my 
essay about 
whether ghosts 
are real. 
 
Agenda: 
- TTW project a 
slide that says: 
Today, we will: 
1. Begin 
brainstorming 
our 
argumentative 
piece. 
2. Begin writing 
a beautiful, 
unique essay. 
 
Brainstorming: 
- TTW pass out 
the essay rubric 
and prompt. 
- TTW ask TS to 
review over 
their glows and 
grows from the 
last paper. 
- TTW go 
through the 
prompt and 
describe the 
broad meaning 
behind it. 
- TTW go over 
the steps to 
brainstorming 
and creating a 
strong outline, 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW determine 
model qualities 
of argumentative 
writing and tone 
from a mentor 
text. 
TSW write to as 
many 
paragraphs they 
can. 
 
Agenda: 
- TTW project a 
slide that says: 
Today, we will: 
1. Analyze a 
mentor video 
about ​Get Out. 
2. Continue 
writing our 
argumentative 
pieces. 
 
- TTW say, 
“Let’s move into 
looking at a 
mentor text 
about analysis.” 
 
Mentor Text: 
- TTW tell TS, 
“When we are 
watching this 
short video, pay 
special attention 
to the kind of 
evidence that the 
narrator uses 
and the way he 
analyzes each 
Today’s Goal: 
I can finish their 
argumentative 
piece. 
I can revise and 
edit their 
argumentative 
piece.  
 
Agenda: 
- TTW project a 
slide that says: 
Today, we will: 
1. Review a skill 
2. Continue 
writing a 
beautiful, unique 
essay. 
 
- TTW say, “Let’s 
move into a skill 
focus.” 
 
Skill Focus: 
- TTW determine 
what skill TS are 
need more 
instruction on 
from reviewing 
their Tuesday 
draft and spend 
time focusing on 
it. 
 
- TTW say, “We 
will now move 
into working on 
our argumentative 
pieces.” 
 
Essay Writing: 
- TSW continue 
silently writing 
their 
argumentative 
- TTW remind 
students of the 
Unit 3 Goals by 
showing a slide 
that shows goals. 
 
Today’s Goal: 
I can think 
critically about 
Dubois’ theory of 
double 
consciousness. 
 
Agenda: 
- TTW project a 
slide that says: 
Today, we will: 
1. Dive into a 
new theory, 
Double-Consciou
sness. 
 
Double-Conscio
usness: 
- TTW give 
background 
information on 
W.E.B. DuBois 
(from 
Massachusetes, 
first 
African-America
n to receive a 
doctorate, 
sociologist, one 
of the founders of 
the NAACP) 
- TTW draw a 
picture of a 
person with a 
mirror in front of 
them and explain 
that double 
consciousness is 
the theory that a 
- TTW remind 
students of the 
Unit 3 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
I can learn 
about Haiti’s 
history and how 
it impacts the 
present. 
 
Agenda: 
- TTW project a 
slide that says: 
Today, we will: 
1. Think deeply 
about the 
Haitian 
Revolutions. 
 
- TTW say, 
“Let’s gain 
some 
background 
knowledge 
about Haiti.” 
 
Haiti 
Revolutions 
Introduction: 
- TSW watch 
“Haitian 
Revolutions” 
by Crash 
Course. 
- TSW answer 
after the video: 
1. How did 
Haiti impact 
American 
westward 
expansion? 
 
emphasizing that 
a good outline 
makes a good 
paper. (claim, 
strong evidence, 
and explanation 
as well as 
explaining the 
format). 
- TTW model 
how to construct 
a word map and 
answer any 
questions that 
arise. 
- TSW explore 
their thoughts in 
a word map. 
- TSW complete 
their outline. 
- TTW give 
approval of the 
outline and offer 
commentary 
before TS can 
move onto 
writing. 
 
Word Map 
Instructions: 
1. Put “ghost” 
with a circle 
drawn around it.  
2. Draw 
lines/connection
s to words you 
think of that tie 
to “ghost” 
3. From those 
connections, 
draw 
connections to 
evidence that 
supports the 
piece of it.” 
- TSW watch 
”Get Out: White 
Fragility as a 
Movie Trope.” 
- TTW ask TS, 
“What was the 
narrator’s 
claim?” 
- TTW ask TS 
what they 
noticed about 
how the narrator 
presented his 
evidence then 
analyzed it. 
- TTW project 
the five main 
kinds of analysis 
on the board: 
1. Tying 
evidence back to 
the prompt. 
2. Answering 
the “WHY?” 
3. Making 
connections to 
other evidence 
(other articles, 
life, or 
literature) 
4. Validating or 
invalidating the 
evidence. 
5. Taking a 
nuanced look at 
the evidence 
(why some parts 
are right while 
others are 
wrong/vice 
versa). 
- TTW walk 
through the 
different kinds 
piece. 
- TTW give 
commentary 
throughout the 
period. 
 
Essay Writing 
Directions: 
I will finish 
silently writing 
my argumentative 
essay. 
If I finish before 
the class is over, I 
will go through 
the essay rubric 
and make sure I 
would get all 4s. 
 
- TTW say, “Now, 
we will move into 
our closer for the 
day.” 
 
Closer:  
- TSW answer 
silently in writing:  
1. What is one 
thing that you feel 
you excelled at in 
this paper? 
2. What is one 
thing you want to 
improve for your 
next one? 
 
 
non-white person 
is always looking 
at one's self 
through the eyes 
of a racist white 
society, and 
measuring 
oneself by the 
means of a nation 
that looked back 
in contempt.  
- TTW explain 
that double 
consciousness is 
like always 
having a mirror 
that is racist in 
front of you, 
causing you to 
think about 
yourself through 
how that mirror 
perceives you.  
- TTW explain 
that today, we 
will be reading an 
excerpt of “White 
World” by WEB 
DuBois. 
- TTW ask TS 
“What do you 
think this passage 
will be about 
because of the 
title?” 
- TSW share out 
their answers. 
- TTW describe 
that they will be 
looking at 
DuBois’ 
argument about 
racism, his 
evidence, and, 
ultimately, how 
2. How did 
France, who 
was overseas, 
maintain 
control over 
Haiti? 
3. What can 
you infer is the 
reason that 
Haiti is 
impoverished 
and politically 
unstable? 
- TS will pair 
and share their 
answers. 
- TSW share 
out their 
responses. 
- ​TTW facilitate 
a discussion. 
 
- TTW say, 
“Now, we will 
play the sugar 
game.” 
 
Sugar Game: 
- TS will get in 
their groups and 
TTW give them 
each a specific 
resource, be it 
sugar, freedom, 
finished goods, 
weapons, or 
ships. 
- TTW allow 
them to trade 
freely, saying 
everyone needs 
to get one of 
each. 
- TTW reset the 
activity; 
 
connection to 
“ghost.” 
 
- TTW say, 
“This word map 
will be the basis 
for your outline 
and paper.” 
 
Essay Writing: 
- TSW begin 
writing their 
essay. 
- TTW give 
commentary 
throughout the 
period. 
 
Essay Writing 
Instructions: 
I will begin 
writing my 
essay using the 
claim, evidence, 
analysis, and 
conclusion skills 
I have learned in 
the past. 
 
- TTW say, 
“Let’s move into 
our closer for 
the day.” 
 
Closer: 
- TSW answer 
silently in 
writing: 1. What 
is the most 
successful part 
of your writing 
so far? 
2. What is the 
part of your 
writing you 
of analysis, 
answering any 
questions that 
may come up. 
- TTW ask TS, 
“How did the 
narrator show 
any of these 
kinds of 
analysis? How 
could he have 
done a better job 
showing other 
ones?” 
- TSW share out 
their answers. 
 
- TTW say, 
“Let’s apply 
these lessons 
into writing our 
essay.” 
 
Essay Writing: 
- TSW continue 
silently writing 
their 
argumentative 
piece. 
- TTW give 
commentary 
throughout the 
period. 
 
Essay Writing 
Directions: 
I will continue 
writing my 
argumentative 
piece. 
I will use the 
lessons of 
analysis, 
sufficient and 
relevant 
non-white people 
have to 
constantly defend 
themselves and 
think about how 
white people 
perceive them. 
- TSW read the 
first two pages of 
“White World” 
and write 1 
STRONG 
annotation for 
each page. 
- TSW answer: 
1. What is 
DuBois arguing 
for? 
2. What is Van 
Diem arguing 
for? 
3. Why is it 
important to 
discuss race and 
racism? 
- TSW pair and 
share. 
- TSW read the 
next two pages of 
“White World” 
and write 1 
STRONG 
annotation for 
each page. 
- TSW answer: 
1. What is “good 
blood?” 
2. Why does 
DuBois argue 
that it is valid that 
Van Diem is 
using others 
inferiority to 
decide his own 
superiority? 
however, give 
everyone a 
copy of sugar, 
and tell them 
that they need 
to restart to get 
one of 
everything. 
Remind them 
that they have 
no reason to 
help anyone if 
it doesn't help 
them. 
The group that 
has only sugar 
will soon find 
that no one is 
trading with 
them. This is 
Haiti after the 
revolution.  
- TSW move 
back to their 
seats and write 
about their 
experience. 
- TTW assert 
that one of the 
reasons that 
Haiti is so poor 
is because after 
the Revolution, 
no one wanted 
to trade with 
them. All of the 
European 
countries had 
other sources 
for sugar, 
therefore, Haiti 
had no other 
resource to 
trade. Along 
with resources, 
 
most want to 
improve on? 
3. What steps 
can you take to 
improve as you 
continue to write 
tomorrow? 
 
 
 
 
evidence, and a 
strong claim 
when writing. 
 
- TTW say, 
“Let’s move into 
our closer for 
the day.” 
 
Closer: 
- TSW answer 
silently in 
writing: 1. What 
is the most 
successful part 
of your writing 
so far? 
2. What is the 
part of your 
writing you 
most want to 
improve on? 
3. What steps 
can you take to 
improve as you 
continue to write 
tomorrow? 
- TSW pair and 
share. 
- TTW discuss 
how “blood” has 
been used to 
categorize and 
oppress people 
(1/8th blood in 
Americas,  
- TSW read the 
next two pages of 
“White World” 
and write 1 
STRONG 
annotation for 
each page. 
- TSW answer:  
1. How is DuBois 
defending his 
argument? 
2. What does the 
quote “Lions 
have no 
historians” mean? 
- TSW pair and 
share. 
- TSW read the 
next two pages of 
“White World” 
and write 1 
STRONG 
annotation for 
each page. 
- TSW answer:  
1. Are white 
people glorified 
in history 
according to 
DuBois? 
2. What is the 
“Truth” to 
DuBois? 
3. How is race a 
“cultural, 
sometimes 
European and 
American 
leaders did not 
want to trade 
with Haiti 
because they 
feared that the 
slaves in their 
countries would 
want to be rid 
of slavery 
(which they 
did) and use 
Haiti’s tactics 
(to kill all of the 
white people), 
so they barred 
trade.  
 
Sugar Game 
Directions: 
First slide: Get 
into your 
assigned groups 
with your 
resource and 
begin trading 
with the groups 
around you to 
get some of 
each resource. 
Remember, this 
is not a contact 
sport. 
 
Second slide: 
Get into your 
assigned groups 
with your 
resource and 
begin trading 
with the groups 
around you to 
get some of 
each resource. 
 
historical fact”? 
- TSW pair and 
share. 
 
- TTW say, 
“Let’s move into 
our closer for the 
day.” 
 
Closer/Text 
Connection: 
- TSW answer: 
How do we see 
double 
consciousness, 
racism, and the 
concept of 
“blood” play out 
in ​The Piano 
Lesson​? 
Remember, this 
is not a contact 
sport. 
 
Third slide: 
Move back to 
your seats for a 
reflection on 
the game and 
its real-life 
implications. 
 
Fourth slide: 
Write silently 
about what 
happened in the 
game for your 
group as well as 
other groups. 
Think about 
how this could 
apply to Haiti. 
 
- TTW say, 
“Let’s move 
into our closer.” 
 
Exit Ticket: 
- TSW silently 
and critically in 
3-4 sentences 
answer: 
“How does 
historical 
racism impact 
our view of 
Haiti?” 
 
 
 
 
Week 6 
Lesson 
Plans 
MONDAY 
 
TUESDAY 
 
 
WEDNESDAY 
 
 
THURSDAY 
 
 
FRIDAY 
 
 
 
   
MCCR 
Daily 
Objectives: 
 
 
TSW explore 
the historical 
realities of 
western 
expansion on 
Native peoples 
in Alaska and 
Byhalia. 
TSW explore 
the historical 
realities of 
western 
expansion on 
Native peoples 
in Alaska and 
Byhalia. 
TSW explore the 
historical realities 
of western 
expansion on 
Native peoples in 
Alaska and 
Byhalia. 
TSW connect 
Haiti’s history of 
colonialism to 
current political 
instability. 
TSW debate 
whether 
“ghosting” is 
right or wrong? 
Procedures: 
Include 
minimally 
- Bell ringer 
- 
Hook/Conne
ctions 
- TTW/TSW 
 
 
TSW complete 
the bellwork: 
“What do you 
know about 
Native 
American 
culture and 
history?” 
 
- TTW facilitate 
a discussion 
about students 
prior knowledge 
of Native 
Americans. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 3 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW explore 
the historical 
realities of 
western 
expansion on 
Native peoples 
in Alaska and 
Byhalia. 
 
Today’s 
TSW complete 
the bellwork: 
“What argument 
or claim do you 
think that you 
could make 
from playing 
‘Never Alone?’” 
 
- TTW facilitate 
a discussion 
about arguments 
about Native 
Americans. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 3 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW explore 
the historical 
realities of 
western 
expansion on 
Native peoples 
in Alaska and 
Byhalia. 
 
Today’s 
Agenda: 
TSW complete the 
bellwork: “How 
are Native 
American spirits 
different than the 
ghosts we have 
been looking at?” 
 
- TTW facilitate a 
discussion about 
spirits and ghosts. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 3 Goals by 
showing a slide 
that shows goals. 
 
Today’s Goal: 
TSW explore the 
historical realities 
of western 
expansion on 
Native peoples in 
Alaska and 
Byhalia. 
 
Today’s Agenda: 
- TTW project a 
slide that says 
Today we will: 
1. The lasting 
effects of western 
expansion on 
TSW complete 
the bellwork: 
“What is your 
reaction to this 
President Trump 
quote?” 
- TTW display 
the quote by 
President Trump 
calling Haiti a 
sh*thole. 
 
- TTW facilitate a 
discussion about 
perceptions of 
Haiti. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 3 Goals by 
showing a slide 
that shows goals. 
 
Today’s Goal: 
I can learn about 
Haiti’s history 
and how it 
impacts the 
present. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says: 
TSW complete 
the bellwork: 
“What does 
ghosting mean 
if it happens in 
a romantic 
relationship? 
Do you think it 
is good or 
bad?” 
- TSW grab a 
sweet and eat it 
as they do their 
bell ringer. 
 
- TTW facilitate 
a discussion 
about ghosting. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 3 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW debate 
whether 
“ghosting” is 
right or wrong? 
 
Today’s 
Agenda: 
 
Agenda: 
- TTW project a 
slide that says 
Today we will: 
1. Learn about 
the history of 
Byhalia Native 
Americans. 
2. Participate in 
and think 
critically about 
“Never Alone” 
 
- TTW say, 
“Let’s move into 
learning about 
Byhalia Native 
peoples.” 
 
Byhalia Native 
Americans: 
- TTW present 
information 
about the 
Chickasaw tribe 
in Mississippi 
before the 
Europeans 
arrived. 
Specifically, the 
technologies, 
governmental 
systems, and 
social structures. 
- TTW ask TS: 
1. What was 
Mississippi like 
prior to 
European 
arrival? 
2. Was the 
Chickasaw 
nation advanced 
in technology? 
In government?  
- TTW project a 
slide that says 
Today we will: 
1. Learn about 
western 
migration and 
how it affected 
Byhalia Native 
Americans 
2. Play and 
participate in a 
video game 
about Alaskan 
Native 
Americans 
 
- TTW say, 
“Now, we will 
move into 
exploring 
western 
migrations 
effects on 
Byhalia, MS.” 
 
Byhalia Native 
Americans: 
- TTW ask TS, 
“What do you 
know about 
westward 
expansion and 
the trail of 
tears?” 
- TSW share out 
their answers.  
- TTW present 
information 
about forced 
western 
migration, 
expansion, and 
the trail of tears, 
tying it all back 
to Byhalia, MS.  
Byhalia Native 
Americans 
2. Play and 
participate in a 
video game about 
Alaskan Native 
Americans 
 
Byhalia Native 
Americans: 
- TTW present 
information about 
the current state of 
the Chickasaw 
nation.  
- TTW ask TS: 
1. Does this 
information align 
with your 
perceptions of 
Native 
Americans? 
2. Why is it 
important to think 
of the Chickasaw 
nation as a 
still-existing 
entity? 
 
“Never Alone”:  
- TTW remind the 
students how the 
game play will go 
1. There are two 
controllers, one 
has Nuna and the 
other has the fox. 
2. One student 
should not play 
for more than one 
challenge in the 
game. 
3. The peanut 
gallery should not 
get too loud, as to 
Today, we will: 
1. Think deeply 
about the Haitian 
Revolutions. 
 
- TTW say, 
“Let’s gain some 
background 
knowledge about 
Haiti.” 
 
Haiti 
Revolutions 
Introduction: 
- TSW watch 
“Haitian 
Revolutions” by 
Crash Course. 
- TSW answer 
after the video: 
1. How did Haiti 
impact American 
westward 
expansion? 
2. How did 
France, who was 
overseas, 
maintain control 
over Haiti? 
3. What can you 
infer is the reason 
that Haiti is 
impoverished and 
politically 
unstable? 
- TS will pair and 
share their 
answers. 
- TSW share out 
their responses. 
- ​TTW facilitate a 
discussion. 
 
- TTW say, 
“Now, we will 
- TTW project a 
slide that says: 
Today we will: 
1. Have some 
fun and debate 
about 
GHOSTING! 
SpOoKy! 
 
- TTW say, 
“Let’s review 
the procedure 
for a debate.” 
 
Procedure 
Review: 
- TT and TSW 
review the 
procedure for a 
debate. 
- TSW answer 
in writing: 
“How can I 
show love, 
education, 
action, and 
discipline 
during this 
debate?” 
- TSW share 
out their 
answers 
 
- TTW say, 
“Now, we will 
move into 
reading about 
what we will be 
debating.” 
 
Close Read: 
- TSW silently 
read either the 
Anti- or Pro- 
ghosting article, 
 
3. What 
happened after 
the European’s 
arrival? 
- TSW turn and 
talk about these 
questions. 
- TSW share out 
their answers. 
 
- TTW say, “We 
will now move 
into discussing 
“Never Alone.” 
 
“Never Alone”:  
- TTW give 
background 
information on 
the game 
(developed with 
Alaska Native 
storytellers and 
the premise of 
the story) 
- TTW explain 
that the game 
has spirits, 
which is another 
way to describe 
ghosts. There 
are helpful 
spirits and not so 
helpful spirits. 
During the 
game, you will 
be challenged to 
overcome many 
obstacles, and I 
am excited to 
see how yall 
work together as 
a class to get as 
far as we can in 
the game. 
- TTW ask TS to 
answer silently 
and critically: 
1. How did the 
government 
impact Native 
Americans? 
2. What are the 
lasting effects of 
western 
expansion? 
- TSW turn and 
talk about their 
answers. 
- TSW share out 
their answers. 
 
- TTW say, “We 
will now 
transition into 
playing “Never 
Alone.”  
 
“Never Alone”:  
- TTW explain 
that westward 
expansion is 
seen in the 
game, and that 
she interprets 
the Big bad guy 
as people who 
are killing 
Nuna’s tribe. 
Others have 
interpreted it as 
global warming, 
and you can 
come up with 
any idea that 
you want to 
describe the bad 
guy. 
- TTW remind 
the students how 
respect the 
learning going on 
in other 
classrooms. 
4. Each student 
needs to write 
down 5 things 
they noticed or 
learned. At least 
two of these 
annotations need 
to be about Alaska 
Natives. 
- TSW play the 
“Everything is 
Alive,” 
“Animal Spirits,” 
and 
“Naming and 
Renaming” 
cultural insights. 
- TTW lead a 
discussion about 
how our view of 
ghosts and spirits 
are different and 
how different 
cultures impact 
their interpretation 
of ghosts and 
spirits. 
 
Annotations 
Directions: 
- Each student 
needs to write 
down 5 thoughtful 
annotations.  
- At least two of 
these annotations 
need to be about 
Alaska Natives.  
- Two of them 
need to be 
connections to 
play the sugar 
game.” 
 
Sugar Game: 
- TS will get in 
their groups and 
TTW give them 
each a specific 
resource, be it 
sugar, freedom, 
finished goods, 
weapons, or 
ships. 
- TTW allow 
them to trade 
freely, saying 
everyone needs to 
get one of each. 
- TTW reset the 
activity; however, 
give everyone a 
copy of sugar, 
and tell them that 
they need to 
restart to get one 
of everything. 
Remind them that 
they have no 
reason to help 
anyone if it 
doesn't help 
them. 
The group that 
has only sugar 
will soon find 
that no one is 
trading with 
them. This is 
Haiti after the 
revolution.  
- TSW move 
back to their seats 
and write about 
their experience. 
- TTW assert that 
looking for the 
author’s claim 
and three pieces 
of evidence. 
(each pair will 
get the same 
article but the 
two pairs in the 
group will get 
different 
articles) 
 
Close Read 
Directions: 
I will silently 
read through 
the ghosting 
article. I will 
write a claim 
that is not too 
general or too 
specific as well 
as three 
paraphrased 
pieces of 
evidence that 
supports my 
claim. 
 
- TTW say, 
“We will now 
apply this 
information 
into a debate 
over ghosting.” 
 
Debate: 
- TSW work in 
their pairs to 
create their 
opening 
statement. 
- In their 
pre-assigned 
groups, each 
 
- TTW inform 
the students how 
the game play 
will go: 
1. There are two 
controllers, one 
has Nuna and 
the other has the 
fox. 
2. One student 
should not play 
for more than 
one challenge in 
the game. 
3. The peanut 
gallery should 
not get too loud, 
as to respect the 
learning going 
on in other 
classrooms. 
4. Each student 
needs to write 
down 5 
thoughtful 
annotations 
about things 
they noticed or 
learned. At least 
two of these 
annotations need 
to be about 
Alaska Natives. 
- TSW play the 
“Living People, 
Living Culture” 
cultural insight. 
- TTW ask TS 
why it is 
important that 
we think about 
Native 
Americans in 
the now and not 
the game play 
will go 
1. There are two 
controllers, one 
has Nuna and 
the other has the 
fox. 
2. One student 
should not play 
for more than 
one challenge in 
the game. 
3. The peanut 
gallery should 
not get too loud, 
as to respect the 
learning going 
on in other 
classrooms. 
4. Each student 
needs to write 
down 5 things 
they noticed or 
learned. At least 
two of these 
annotations need 
to be about 
Alaska Natives. 
- TSW play the 
“Sila Has a 
Soul” cultural 
insight. 
- TTW lead a 
discussion about 
what they 
noticed in the 
cultural insight. 
- TSW continue 
playing the 
game and 
abiding by the 
expectations. 
- If TS are not 
abiding by the 
expectations, 
other literature we 
have read.  
- The final 
annotation needs 
to be what you 
think the claim of 
the game is, BE 
CREATIVE it is 
not obvious. 
 
- TTW say, “Let’s 
move into a 
debrief for today.” 
 
Debrief 
Discussion: 
- TSW answer 
silently in writing: 
“How do the 
spirits in ‘Never 
Alone’ complicate 
our view of 
ghosts/spirits?” 
- TTW facilitate a 
discussion about 
the game, how it 
relates to Byhalia, 
Mississippi, and 
our umbrella 
questions of 
“What haunts us?” 
one of the reasons 
that Haiti is so 
poor is because 
after the 
Revolution, no 
one wanted to 
trade with them. 
All of the 
European 
countries had 
other sources for 
sugar, therefore, 
Haiti had no other 
resource to trade. 
Along with 
resources, 
European and 
American leaders 
did not want to 
trade with Haiti 
because they 
feared that the 
slaves in their 
countries would 
want to be rid of 
slavery (which 
they did) and use 
Haiti’s tactics (to 
kill all of the 
white people), so 
they barred trade.  
 
Sugar Game 
Directions: 
First slide: Get 
into your 
assigned groups 
with your 
resource and 
begin trading 
with the groups 
around you to get 
some of each 
resource. 
Remember, this is 
pair will present 
their opening 
statement and 
evidence. 
- In pairs, TSW 
create their 
rebuttal to the 
other pair’s 
opening 
statement and 
evidence. 
- TSW present 
their rebuttal. 
- In pairs, TSW 
work to create a 
closing 
statement. 
- TSW present 
their closing 
statement. 
- TSW silently 
write who they 
feel won the 
argument and 
two reasons 
why the pair 
won.  
 
Debate 
Directions: 
Slide 1: 
I will work with 
my partner to 
create a 
combined 
opening 
statement that 
includes my 
claim, article 
evidence, as 
well as any 
outside or text 
evidence that 
would support 
my answer. 
 
as only part of 
the past? 
- TSW share out 
their answers. 
- TSW continue 
to play the game 
and TTW 
moderate and 
help out if they 
get stuck at any 
of the points. 
 
Annotations 
Directions: 
- Each student 
needs to write 
down 5 
thoughtful 
annotations.  
- At least two of 
these 
annotations need 
to be about 
Alaska Natives.  
- Two of them 
need to be 
connections to 
other literature 
we have read.  
- The final 
annotation needs 
to be what you 
think the claim 
of the game is, 
BE CREATIVE 
it is not obvious. 
 
- TTW say, 
“Let’s move into 
our closer for 
today.” 
 
Exit Ticket: 
- TSW silently 
answer: “How 
they will begin 
reading the 
Indian Burial 
Grounds Article 
and write 5 
in-depth 
annotations for a 
grade. 
 
Annotations 
Directions: 
- Each student 
needs to write 
down 5 
thoughtful 
annotations.  
- At least two of 
these 
annotations need 
to be about 
Alaska Natives.  
- Two of them 
need to be 
connections to 
other literature 
we have read.  
- The final 
annotation needs 
to be what you 
think the claim 
of the game is, 
BE CREATIVE 
it is not obvious. 
 
- TTW say, 
“Let’s move into 
our closer for 
the day.” 
 
Exit Ticket: 
- TSW silently 
answer: “How 
does this game 
tie to what we 
learned about 
not a contact 
sport. 
 
Second slide: Get 
into your 
assigned groups 
with your 
resource and 
begin trading 
with the groups 
around you to get 
some of each 
resource. 
Remember, this is 
not a contact 
sport. 
 
Third slide: 
Move back to 
your seats for a 
reflection on the 
game and its 
real-life 
implications. 
 
Fourth slide: 
Write silently 
about what 
happened in the 
game for your 
group as well as 
other groups. 
Think about how 
this could apply 
to Haiti. 
 
- TTW say, 
“Let’s move into 
our closer.” 
 
Exit Ticket: 
- TSW silently 
and critically in 
3-4 sentences 
answer: 
 
Slide 2: 
I will take turns 
to present my 
opening 
statement to the 
others in my 
group. 
 
Slide 3: 
I will work with 
my partner to 
create a rebuttal 
with an 
empathetic 
counterclaim 
for the 
opposing side. 
 
Slide 4: 
I will take turns 
respectfully and 
lovingly 
presenting my 
rebuttal to the 
others in my 
group. 
 
Slide 5: 
I will work with 
my partner to 
create a closing 
argument that is 
a summary of 
everything I 
argued for 
during the 
debate as well 
as any last 
rebuttals to the 
opposing side. 
 
Slide 6: 
I will present 
my closing 
 
does “Never 
Alone” tie to 
what we learned 
about 
Chickasaw 
tribe?” 
Chickasaw 
tribe?” 
 
 
“How does 
historical racism 
impact our view 
of Haiti?” 
 
argument to the 
others in my 
group. 
 
- TTW say, 
“Let’s move 
into our closer 
for the day.” 
 
Exit Ticket: 
- TSW silently 
write about 
“What was one 
thing that my 
partner and I 
did well, one 
thing the group 
did well, one 
thing we can 
improve on, 
and one thing 
our whole 
group can 
improve on for 
next time?” 
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MCCR 
Daily 
Objectives: 
 
 
TSW learn 
about how 
western 
expansion 
impacted the 
Civil War 
through 
“Pilgrimage” by 
TSW analyze 
the perspectives 
around 
Confederate 
monument 
debate. 
TSW debate 
whether the 
TSW analyze 
how historical 
ghosts impact ​The 
Piano Lesson. 
TSW explore 
how privilege 
operates to 
normalize some 
identities over 
others. 
TSW recognize 
their shared 
TSW compare 
what motivates 
us, Malala, and 
Fannie Lou 
Hamer. 
 
Natasha 
Tretheway. 
Confederate 
monuments 
should move, 
stay, or be 
destroyed. 
identities with 
their classmates 
as well as the 
diversity of 
identities in the 
classroom 
Procedures: 
Include 
minimally 
- Bell ringer 
- 
Hook/Conne
ctions 
- TTW/TSW 
 
 
TSW complete 
the bellwork: 
“Describe 
Mississippi 
using a 
metaphor and 
explain why you 
describe our 
state that way. 
Ex. Mississippi 
is a beautiful 
magnolia tree 
with rotting 
roots.” 
 
- TTW facilitate 
a discussion 
about how 
students 
perceive 
Mississippi. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 3 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW analyze 
the many factors 
that contributed 
to the Civil War. 
TSW read 
“Pilgrimage” by 
Natasha 
TSW complete 
the bellwork: 
“What is your 
current stance 
on Confederate 
Monuments? 
Are you willing 
to change your 
opinion if you 
saw convincing 
evidence?” 
 
- TTW facilitate 
a discussion 
about student 
opinions on 
Confederate 
Monuments. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 3 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW analyze 
the perspectives 
around 
Confederate 
monument 
debate and 
explore their 
validity. 
TSW debate 
whether the 
TSW complete the 
bellwork: 
“What has been 
your favorite part 
of ​The Piano 
Lesson ​so far?” 
 
- TTW facilitate a 
discussion about 
The Piano Lesson.  
 
Goals Review: 
- TTW remind 
students of the 
Unit 3 Goals by 
showing a slide 
that shows goals. 
 
Today’s Goal: 
TSW analyze how 
historical ghosts 
impact ​The Piano 
Lesson. 
 
Today’s Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Learn what an 
effective and 
powerful 
counterclaim 
looks like. 
2. Write about 
how historical 
ghosts affect ​The 
Piano Lesson.   
 
TSW complete 
the bellwork: 
“What do you 
feel makes up 
your identity?” 
 
- TTW facilitate a 
discussion about 
identity. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 4 Goals by 
showing a slide 
that shows goals. 
 
Today’s Goal: 
TSW explore 
how privilege 
operates to 
normalize some 
identities over 
others. 
TSW recognize 
their shared 
identities with 
their classmates 
as well as the 
diversity of 
identities in the 
classroom. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
TSW complete 
the bellwork: 
“What 
motivates 
you?” 
 
- TTW facilitate 
a discussion 
about 
motivation. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 4 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW compare 
what motivates 
us, Malala, and 
Fannie Lou 
Hamer. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Compare and 
contrast as well 
as think 
critically about 
Malala and 
Fannie Lou 
Hamer 
 
Trethewey for 
her argument. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Read and 
analyze 
“Pilgrimage” by 
Natasha 
Trethewey. 
 
- TTW say, 
“Let’s move into 
learning about 
the causes of the 
Civil War.” 
 
Civil War 
Presentation: 
- TTW have 
pictures of five 
factors that led 
to the Civil War:  
1. Slavery 
2. Economy 
3. States Rights 
vs Federal 
Rights 
4. Election of 
Abraham 
Lincoln 
5. Westward 
Expansion 
- TTW tie back 
lessons about 
the Chickasaw 
tribe and the 
Haitian 
Revolutions to 
the Civil War 
when discussing 
westward 
monument 
should move or 
stay where it is. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Participate 
and think 
critically about 
the Confederate 
monuments 
debate at the 
University of 
Mississippi. 
 
- ​TTW say, “We 
will now review 
our procedures 
for a debate.” 
 
Procedure 
Review: 
- TT and TSW 
review the 
procedure for a 
debate. 
- TSW answer in 
writing: “How 
can I show love, 
education, 
action, and 
discipline during 
this debate?” 
 
- TTW say, 
“Let’s move into 
reading our 
evidence for the 
debate.” 
 
Close Read: 
- TSW silently 
Counterargumen
t Mini-lesson: 
- TTW give a 
short mentor text 
with a GREAT 
counterclaim. 
- TSW read the 
mentor text and 
write down three 
things that they 
like about the 
mentor text. 
- TTW create a 
list of important 
parts of a 
counterclaim 
1. Empathy 
2. Still 
recognizing that it 
is wrong using 
your own 
evidence. 
3. Putting it a 
natural spot with 
transitions. 
 
- TTW say, “We 
will apply this 
knowledge to 
writing about ​The 
Piano Lesson.​” 
 
AJIE: 
- TTW explain 
since it is the end 
of this mini-unit, 
TS will do a 
mini-essay 
answering: “How 
do historical 
ghosts impact ​The 
Piano Lesson​?”  
- TTW emphasize 
using multiple 
sources and 
1. Fill out a social 
identity wheel 
and discuss the 
implications of 
these identities in 
our lives. 
 
- TTW say, 
“Let’s move into 
discussing 
essential 
vocabulary.” 
 
Introduction of 
Vocabulary: 
- TTW answer:  
1. What is the 
difference 
between sex and 
gender?  
2. Why is it 
important to 
make that 
distinction? 
3. What is the 
difference 
between race and 
ethnicity? 
- TTW ask TS if 
they have any 
other questions 
about the terms or 
what the parts of 
the wheel are 
asking for. 
- TTW remind TS 
that this 
classroom is a 
safe space, but if 
you do not desire 
to share 
something, do not 
ever feel 
pressured to. 
 
2. Create three 
motivational 
posters. 
 
- TTW say, 
“Let’s move 
into learning 
about Fannie 
Lou Hamer and 
Malala.” 
 
Background 
Information: 
- TTW give 
background 
information on 
Fannie Lou 
Hamer (where 
from, Civil 
Rights 
Movement, 
Freedom 
Democratic 
Party, Freedom 
Farms) 
- TTW give 
background 
information on 
Malala (where 
from, education 
rights, Pakistan 
and the Taliban, 
reference what 
TS know about 
Islam) 
 
- TTW say, 
“We will now 
compare and 
contrast two 
passages about 
these powerful 
women.” 
 
Notice and 
 
expansion. 
 
- TTW say, 
“Let’s move into 
applying this 
knowledge when 
reading the 
poem, 
‘Pilgrimage.’” 
 
Notice and 
Read: 
- TSW silently 
read 
“Pilgrimage” by 
Natasha 
Trethewey. 
- TSW write 
three 
annotations 
beside the poem. 
- TSW turn and 
talk about their 
answers. 
- TSW share out 
their answers. 
- TSW write 
silently to 
answer the 
questions below: 
1. What did you 
notice? 
2. What is the 
pilgrimage she 
is talking about? 
3. What is she 
saying about 
history? 
4. What does 
she think about 
the “ghost of 
history?” 
 
“Pilgrimage” 
Directions: 
read either the 
Confederate 
monument 
removal or 
defense of the 
Confederate 
monument 
article, looking 
for the author’s 
claim and three 
pieces of 
evidence. (each 
pair will get the 
same article but 
the two pairs in 
the group will 
get different 
articles) 
 
Debate: 
- TSW work in 
their pairs to 
create their 
opening 
statement. 
- In their 
pre-assigned 
groups, each 
pair will present 
their opening 
statement and 
evidence. 
- In pairs, TSW 
create their 
rebuttal to the 
other pair’s 
opening 
statement and 
evidence. 
- TSW present 
their rebuttal. 
- In pairs, TSW 
work to create a 
closing 
statement. 
weaving them 
together to make 
their claim 
stronger. 
- TSW write their 
mini-essay. 
- TTW walk 
around and give 
conferences when 
necessary. 
 
AJIE Directions: 
I will silently 
answer the 
question: “How 
do historical 
ghosts impact ​The 
Piano Lesson​?”  
I will focus on 
having a solid 
claim, many 
sources, a 
thoughtful 
counterclaim, an 
engaging 
introduction, and 
a satisfying 
conclusion. 
 
- TTW say, “Now, 
we will move into 
our closer for the 
day.” 
 
Closer: 
- TSW discuss: 
“How has my 
writing improved 
from my first 
piece of writing? 
How can I 
continue growing 
as a writer?” 
 
 
- TTW say, “We 
will now move 
into filling out 
our Social 
Identity Wheels.” 
 
Social Identity 
Wheel:  
- TS and TTW 
take time to fill 
out the ring of the 
social identity 
wheel, not the 
middle questions. 
- TS and TTW 
fill out the middle 
questions. TTW 
explain that you 
can draw arrows 
or write your 
responses, this 
will not be turned 
in so it does not 
matter. 
- TSW turn to 
their partner and 
discuss each of 
the questions. 
TSW discuss 
which one was 
the easiest to 
answer and the 
hardest to answer. 
- TSW share out, 
if they volunteer, 
about the 
different parts of 
themselves and 
how it impacts 
how they view 
themselves and 
how others view 
them.  
- TSW take time 
to reflect on the 
Read: 
- TTW pass out 
the Malala and 
Fannie Lou 
Hamer reading. 
- TSW silently 
read both 
passages, 
writing two 
annotations for 
each. 
- TTW ask TS 
what they 
noticed, what 
was important, 
and what effect 
the readings 
had on them. 
 
Passages 
Procedures: 
I will silently 
read the 
passages about 
Malala and 
Fannie Lou 
Hamer. 
I will write 
down two 
annotations for 
each passage. 
 
- TTW say, 
“We will now 
move from 
talking about 
motivation to 
spreading 
motivation.” 
 
Motivational 
Posters: 
- TTW 
introduce the 
concept of 
 
Slide one: 
I will 
independently 
read through 
“Pilgrimage” by 
Natasha 
Tretheway and 
write three 
in-depth, 
innovative 
annotations. 
 
Slide two: 
I will answer the 
questions below 
with creativity: 
1. What is the 
pilgrimage she 
is talking about? 
2. What is she 
saying about 
history? 
3. What is 
Tretheway’s 
tone towards 
“ghost of 
history?” 
 
- TTW say, 
“Now, we will 
move into our 
closer for the 
day.” 
 
Closer: 
- TSW write 
silently and 
creatively to 
answer: 
1. What is the 
claim of 
“Pilgrimage” by 
Natasha 
Tretheway? 
2. Give two 
- TSW present 
their closing 
statement. 
- TSW silently 
write who they 
feel won the 
argument and 
two reasons why 
the pair won.  
 
Debate 
Directions: 
Slide 1: 
I will work with 
my partner to 
create a 
combined 
opening 
statement that 
includes my 
claim, article 
evidence, as 
well as any 
outside or text 
evidence from 
my life or other 
texts I remember 
that would 
support my 
answer. 
 
Slide 2: 
I will take turns 
to present my 
opening 
statement to the 
others in my 
group. 
 
Slide 3: 
I will work with 
my partner to 
create a rebuttal 
with an 
empathetic 
 activity writing 
about one of the 
last two questions 
on the Social 
Identity Wheel in 
depth.  
- TTW discuss 
how it helps us 
grow together as 
well as become 
more empathetic 
because we 
recognize where 
people are 
coming from by 
doing activities 
like this.  
- TTW thank TS 
for pushing 
themselves and 
being open 
during difficult 
conversations. 
 
Social Identity 
Wheel 
Directions: 
Slide 1: 
I will fill out the 
ring on the Social 
Identity Wheel to 
the best of my 
ability and what I 
feel comfortable 
with. 
 
Slide 2: 
I will answer the 
middle questions 
either by drawing 
arrows or writing 
out my answers. 
 
Slide 3: 
I will turn and 
motivational 
pictures by 
displaying 
examples on 
slides. 
- TTW ask TS 
what they 
notice about the 
format of a 
motivational 
poster. 
- TTW explain 
that many 
people make 
fun of these 
because they do 
not make a ton 
of sense, but 
today, you will 
be making 
serious 
motivation 
posters taking 
quotes from the 
passages or 
from looking up 
quotes from one 
of the women 
on the internet. 
One of the 
posters has to 
have a quote 
from the 
passages we 
read. 
- TSW work in 
pairs and use 
computers to 
create three 
motivational 
posters. One 
poster has to 
have a quote 
from a passage 
that we read.  
 
pieces of quoted 
or paraphrased 
evidence from 
the poem to 
support your 
claim. 
3. Explain why 
that piece of 
evidence 
supports your 
claim. 
 
 
counterclaim for 
the opposing 
side. 
 
Slide 4: 
I will take turns 
respectfully and 
lovingly 
presenting my 
rebuttal to the 
others in my 
group. 
 
Slide 5: 
I will work with 
my partner to 
create a closing 
argument that is 
a summary of 
everything I 
argued for 
during the 
debate as well as 
any last rebuttals 
to the opposing 
side. 
 
Slide 6: 
I will present my 
closing 
argument to the 
others in my 
group. 
 
- TTW say, 
“Let’s move into 
our closer for 
the day.” 
 
Exit 
Ticket/Closer: 
- TSW silently 
write what was 
one thing that 
the pair did well, 
talk about my 
answers to the 
questions. 
 
Slide 4: 
Share out you 
answers to the 
questions. 
What was the 
easiest question 
to answer? 
What was the 
hardest question 
to answer? 
 
Slide 5:  
Which identities 
do you feel 
impact how other 
people view you? 
Which identities 
have the greatest 
effect of how 
others view you? 
 
Slide 6:  
I will write 
three-four unique 
sentences 
answering the 
question: 
How do the 
identities of 
characters in any 
of the ghost 
stories we have 
talked about 
impact how we 
view them? 
 
- TTW say, 
“Now, we will 
move in our 
closer.” 
 
- After TS has 
made their 
posters, they 
will write a 
paragraph for 
each poster 
explaining the 
impact of the 
quote and why 
it is 
motivational. 
 
Motivational 
Posters 
Directions: 
I will work with 
my partner to 
create three of 
my own 
motivational 
poster on 
Google 
Classroom. 
One poster has 
to have a quote 
from a passage 
that we read 
and one needs 
to have a quote 
from ​The Piano 
Lesson​. 
 
After we have 
made our 
posters, we will 
write a 
paragraph for 
each poster 
explaining the 
impact of the 
quote and why 
it is 
motivational. 
 
Closer: 
 
one thing the 
group did well, 
one thing the 
pair can improve 
on, and one 
thing the group 
can improve on. 
Closer: 
- TSW answer 
silently, “What 
did you learn 
today?” 
 
TSW answer 
silently in 
writing: 
1. How do we 
see these 
positive 
qualities from 
Fannie Lou 
Hamer and 
Malala 
reflected in 
Bernice or 
Maretha from 
The Piano 
Lesson? 
2. Why is it 
important to 
think about 
what motivates 
us? 
 
 
 
 MONDAY 
 
TUESDAY 
 
 
 
WEDNESDAY 
 
 
 
THURSDAY 
 
 
FRIDAY 
 
 
 
MCCR 
Daily 
Objectives: 
 
 
TSW recognize 
how mental 
illness is 
stigmatized in 
society. 
TSW learn of 
accessible mental 
health services 
around them. 
TSW examine 
how gender 
expectations 
affect family 
relationships in 
The Piano 
Lesson.  
TSW 
effectively 
analyze 
evidence. 
TSW dissect and 
analyze the 
complex 
emotion of anger 
through “How to 
Slowly Kill 
Yourself and 
Others in 
America” by 
Kiese Laymon. 
TSW dissect and 
analyze the 
complex emotion 
of anger through 
“How to Slowly 
Kill Yourself and 
Others in 
America” by 
Kiese Laymon. 
TSW examine 
loss and grief 
through music 
and “Facing It” 
by Yusef 
Komunyaaka. 
TSW learn 
healthy coping 
mechanisms for 
grief. 
Procedures: 
Include 
minimally 
- Bell ringer 
TSW complete the 
bellwork: “What 
does it mean for 
someone to be 
‘crazy?’” 
TSW complete 
the bellwork: 
“Write down 
three 
characteristics 
TSW complete 
the bellwork: 
“Describe the 
last time that you 
were truly angry. 
TSW complete 
the bellwork: 
“Are your own 
experiences 
reflective of 
TSW complete 
the bellwork: 
“Have you ever 
experienced a 
time you ended 
 
- 
Hook/Conne
ctions 
- TTW/TSW 
 
 
 
- TTW facilitate a 
discussion about 
how students 
perceive crazy and 
mental illness. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 4 Goals by 
showing a slide 
that shows goals. 
 
Today’s Goal: 
TSW recognize 
how mental illness 
is stigmatized in 
society. 
 
Today’s Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Learn about 
Mental Illnesses 
2. Read and 
analyze a 
science-fiction 
poem, “The Last 
Madman.” 
 
- TTW say, “We 
will now look at 
some mental 
health services 
offered around 
Byhalia, MS.” 
 
Mental Health 
Services: 
- TTW pass out a 
list of accessible 
mental health 
services: 
to describe your 
family and 
write why you 
chose those 
characteristics.” 
 
- TTW facilitate 
a discussion 
about students’ 
families. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 4 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW examine 
how gender 
expectations 
affect family 
relationships in 
The Piano 
Lesson.  
TSW 
effectively 
analyze 
evidence. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Discuss and 
write about how 
gender 
expectations are 
a ghost for the 
characters in 
The Piano 
Lesson. 
How did you 
feel? What was 
happening? Who 
else was there?” 
 
- TTW facilitate 
a discussion 
about anger. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 4 Goals by 
showing a slide 
that shows goals. 
 
Today’s Goal: 
I can dissect and 
analyze the 
complex emotion 
of anger through 
“How to Slowly 
Kill Yourself and 
Others in 
America” by 
Kiese Laymon. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Read and 
analyze “How to 
Slowly Kill 
Yourselves and 
Others in 
America” by 
Kiese Laymon. 
 
- TTW say, “We 
will now move 
into learning 
about anger’s 
effects on our 
anything Kiese 
described in 
‘How to Kill 
Yourselves and 
Others in 
America?’” 
 
- TTW facilitate 
a discussion 
about 
connections 
between the 
students lives and 
Kiese’s. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 4 Goals by 
showing a slide 
that shows goals. 
 
Today’s Goal: 
I can dissect and 
analyze the 
complex emotion 
of anger through 
“How to Slowly 
Kill Yourself and 
Others in 
America” by 
Kiese Laymon. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Read and 
analyze “How to 
Slowly Kill 
Yourselves and 
Others in 
America” by 
Kiese Laymon. 
up being happy 
you lost or 
didn’t get 
something 
because it led to 
something 
better?” 
 
- TTW facilitate 
a discussion 
about gains 
from loss. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 4 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW examine 
loss and grief 
through music 
and “Facing It” 
by Yusef 
Komunyaaka. 
TSW learn 
healthy coping 
mechanisms for 
grief. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says: 
Today we will: 
1. Learn about 
the Vietnam 
War 
2. Analyze and 
make 
connections in 
“Facing It” by 
 
1. Health Connect 
America- Health 
Connect 
America’s mission 
is dedicated to 
providing quality 
and affordable 
services to 
individuals and 
their family 
members. Doing 
so allows them the 
space to achieve 
the highest level 
of potential and 
may reside in a 
safe, positive 
living 
environment. 
They have a 24 
hour crisis line. 
(662) 333-8102  
2. National 
Suicide 
Prevention 
Hotline: If you or 
someone you 
know is in 
immediate danger 
of suicide, reach 
out to this number 
to recieve crisis 
counceling. 
1-800-273-8255 
 
- TTW say, “Let’s 
move into an 
activity to grow 
empathy.” 
 
Walk in Our 
Shoes: 
- TTW explain 
that: “Although 
mental illness has 
 
- TTW say, 
“We will now 
move into a 
short discussion 
about gender.” 
 
Class 
Discussion: 
- TTW ask TS: 
1. How do we 
see gender roles 
play out in ​The 
Piano Lesson 
family? 
2. How do you 
see gender 
expectations 
play out in your 
own family? 
3. Do you think 
that gender 
expectations are 
helpful or 
hurtful or both? 
Why? 
 
- TTW say, 
“Before we 
write, let’s 
review how to 
analyze 
evidence.” 
 
Skill Focus: 
- TTW model 
how to analyze 
evidence by 
using ​The Piano 
Lesson ​to 
answer: “How 
does gender 
affect Boy 
Willie?” 
- TTW write a 
body.” 
 
Anger: 
- TTW dive into 
what anger is, its 
effects on the 
body, and 
positive ways to 
deal with anger. 
- TTW lead the 
class in a short 
deep breathing 
exercise. 
 
- TTW say, “We 
will now look at 
how Kiese 
Laymon 
experiences 
anger.” 
 
Kiese Laymon: 
- TTW give brief 
background 
information on 
Kiese Laymon to 
help them better 
understand the 
text including: 
1. Where he is 
from 
2. The kind of 
writer he is 
3. Books he has 
written 
 
- TTW say, 
“Let’s begin 
reading “How to 
Slowly Kill 
Yourself and 
Others in 
America.”” 
 
HTSKYAOIA: 
 
- TTW say, “We 
will now review 
our tips for tone 
before we move 
into reading.” 
 
Tone: 
- TTW review 
the tips for tone. 
- TTW ask TS: 
What tone do you 
think the essay 
has so far? 
 
- TTW say, 
“Let’s continue 
reading “How to 
Slowly Kill 
Yourself and 
Others in 
America.’” 
 
HTSKYAOIA: 
- TTW give a 
brief overview of 
what the essay is 
about to refresh 
the students 
memory from the 
day before. 
- TTW read 
through the first 
page with TS and 
discuss outloud 
what is going on 
so that they get 
the feel for it. 
- TSW read 
through the essay 
and write down 
two deep 
structure 
annotations for 
each page. 
Yusef 
Komunyaaka 
 
Introduction 
of the Vietnam 
War: 
- TTW pull up 
pictures of the 
Vietnam 
Memorial. 
- TTW explain 
how the 
Vietnam War 
was an 
extension of the 
Cold War 
between the US 
and the USSR 
(present-day 
Russia). During 
World War II, 
Japanese forces 
invaded 
Vietnam. To 
fight off both 
Japanese 
occupiers and 
the French 
colonial 
administration, 
political leader 
Ho Chi 
Minh—inspired 
by Chinese and 
Soviet 
communism—f
ormed the Viet 
Minh, or the 
League for the 
Independence 
of Vietnam. 
Following its 
1945 defeat in 
World War II, 
Japan withdrew 
 
existed for such a 
long period of 
time, there is still 
a secrecy and 
unknowing about 
mental illnesses 
such as 
depression, 
schizophrenia, and 
other personality 
disorders. The 
reason that we can 
be so fearful of 
mental illnesses is 
that we do not 
know anything 
about them and do 
not know how to 
seek help. If a 
person suffers 
from bipolar 
disorder, 
depression, 
anxiety or any 
other mental 
illness, there is no 
shame in asking 
for help, it 
actually just 
shows how strong 
that person is to 
fight what is 
warring in their 
brain and strive 
for what is best for 
themselves and 
those around 
them.” 
- TTW introduce: 
“Today we will be 
talking about the 
stigmatization of 
mental illness.  
- TSW answer: 
1. What is a 
strong claim 
about how 
gender effects 
Boy Willie and 
explain their 
thought 
processes out 
loud. 
- TTW use 
evidence from 
pages 10-11 and 
tie it back to 
gender. 
- TTW explain 
their thought 
processes out 
loud for why 
they chose that 
evidence and 
how they tied it 
back to the 
question and to 
society. 
 
- TTW say, 
“Let’s practice 
analyzing 
evidence in our 
own formal 
response.” 
 
AJIE: 
- TSW 
independently 
answer: “How 
does gender 
affect how 
Berniece 
perceives 
herself, her 
daughter, and 
the men in her 
family?” Create 
a strong claim 
and use relevant 
- TTW give a 
brief overview of 
what the essay is 
about. 
- TTW read 
through the first 
page with TS and 
discuss outloud 
what is going on 
so that they get 
the feel for it. 
- TSW read 
through the essay 
and write down 
two deep 
structure 
annotations for 
each page. 
- TSW turn and 
talk about their 
annotations. 
- TSW share out 
their annotations. 
 
Reading 
Directions: 
I will 
independently 
read the essay 
and write two 
creative, 
deep-structure 
annotations for 
each page. 
 
- TTW say, 
“Let’s move into 
our closer for the 
day.” 
 
Closer: 
- TSW answer 
silently in 
writing: 
“What is a ghost 
- TSW turn and 
talk about their 
annotations. 
 
Reading 
Directions: 
I will 
independently 
read the essay 
and write two 
creative, 
deep-structure 
annotations for 
each page. 
 
- TTW say, “We 
will now look 
more closely for 
the ghosts and 
tone in the 
essay.” 
 
Close Read: 
- TSW read 
through the essay 
looking for: 
1. Where are 
three places we 
see anger 
haunting Kiese? 
2. What are the 
emotions below 
his anger? 
3. What is 
Kiese’s tone in 
this essay? Give 
two pieces of 
evidence to 
support your 
tone. 
- TSW turn and 
talk about their 
answers. 
- TSW share out 
their answers to 
its forces from 
Vietnam, 
leaving the 
French-educate
d Emperor Bao 
Dai in control. 
Seeing an 
opportunity to 
seize control, 
Ho’s Viet Minh 
forces 
immediately 
rose up, taking 
over the 
northern city of 
Hanoi and 
declaring a 
Democratic 
Republic of 
Vietnam (DRV) 
with Ho as 
president. 
Seeking to 
regain control 
of the region, 
France backed 
Emperor Bao 
and set up the 
state of 
Vietnam in July 
1949, with the 
city of Saigon 
as its capital. 
Both sides 
wanted the 
same thing: a 
unified 
Vietnam. But 
while Ho and 
his supporters 
wanted a nation 
modeled after 
other 
communist 
countries, Bao 
 
stigmatization? 
(the action of 
describing or 
regarding 
someone or 
something as 
worthy of disgrace 
or great 
disapproval)  
2. What are some 
mental illnesses 
that you know of?  
3. Do you feel like 
there is a stigma 
toward mental 
illness? Why? 
- TTW introduce 
the activity: 
“Today, we are 
going to do an 
activity called 
“Walk in Our 
Shoes.” We are 
going to cut out 
shoes from a 
posterboard and 
write three facts 
that we find out 
from the mental 
illnesses your 
group is assigned. 
At the end of this 
project, your 
group will present 
your shoes to the 
class so that 
everyone can learn 
about each mental 
illness.” 
- In their groups, 
each student will 
cut out shoes from 
a posterboard and 
write three facts 
that they find out 
text evidence 
from pages 67 
and 90-93 to 
support your 
claim. 
- TTW 
emphasize that 
TS need to hit 
all of the parts 
of the prompt 
and underlining 
the essentials. 
- TTW walk 
around and give 
conferences 
while TS are 
writing. 
 
- TTW say, 
“Let’s move 
into our closer 
for the day.” 
 
Closer: 
- TSW answer 
silently in 
writing,  
“What is a glow 
in the formal 
response I 
wrote today? 
What is a grow 
from what I 
wrote today?” 
 
 
 
 
 
 
 
that is haunting 
Kiese?” 
 
 
the class. 
 
Reading 
Questions: 
I will answer the 
questions below 
silently, 
innovatively in 
writing: 
1. Where are 
three places we 
see anger 
haunting Kiese? 
2. What are the 
emotions below 
his anger? 
3. What is 
Kiese’s tone in 
this essay? Give 
two pieces of 
evidence to 
support your 
claim. 
 
- TTW say, 
“Let’s move into 
our closer for the 
day.” 
 
Closer: 
- TSW answer 
silently in 
writing: 
“Is anger a ghost 
that haunts you? 
If not, what is an 
emotion that 
haunts you?” 
and many 
others wanted a 
Vietnam with 
close economic 
and cultural ties 
to the West. 
- TTW will 
explain 
President 
Kennedy’s 
“domino 
theory” 
- TTW discuss 
the lasting 
effects on the 
war veterans: 
By November 
1967, the 
number of 
American 
troops in 
Vietnam was 
approaching 
500,000, and 
U.S. casualties 
had reached 
15,058 killed 
and 109,527 
wounded. As 
the war 
stretched on, 
some soldiers 
came to 
mistrust the 
government’s 
reasons for 
keeping them 
there, as well as 
Washington’s 
repeated claims 
that the war 
was being won. 
The later years 
of the war saw 
increased 
 
from the mental 
illnesses sheets 
passed out. 
- TSW will briefly 
present your shoes 
to the class. 
 
Walk in Our 
Shoes Directions: 
I will read through 
the passage Ms. 
Kern gives me. 
Then, I will cut 
out a shoe and 
write down four 
important facts 
that you found out 
from the passage. 
At the end of this 
activity, I will be 
prepared to share 
my shoe with the 
class. I can work 
by myself or with 
others who have 
the same passage 
that I have. 
 
- TTW say, “We 
will now read 
through the poem, 
‘The Last 
Madman.’” 
 
Notice and Read: 
- TSW share out 
their answers to: 
1. After hearing 
the name of the 
poem, what do 
you think it is 
about? 
2. How do you 
think there would 
only be one more 
physical and 
psychological 
deterioration 
among 
American 
soldiers—both 
volunteers and 
draftees—inclu
ding drug use, 
post-traumatic 
stress disorder 
(PTSD), 
mutinies and 
attacks by 
soldiers against 
officers and 
noncommission
ed officers. 
 
Notice and 
Read: 
- TSW read 
“Facing it” and 
write three 
annotations, 
one of which 
connects to the 
history of the 
Vietnam War. 
- TSW share 
with their pair. 
- TSW share 
out to the class. 
- TTW ask TS: 
1. Who is the 
narrator? 
Describe them. 
2. How is grief 
reflected in the 
poem? 
3. What is 
PTSD? 
4. How is the 
narrator’s 
PTSD shown in 
 
madman on earth? 
- TSW glue the 
poem with glue 
sticks to a page in 
their notebook 
- TSW read the 
poem and write 
down four 
annotations about 
the poem. 
- TSW turn and 
talk to their 
neighbor 
- TSW share out 
their answers 
 
- TTW say, “Let’s 
move into a 
discussion about 
the poem.” 
 
Group 
Discussion:  
- TTW lead a 
discussion with 
the questions 
below: 
1. What is the 
poem about? 
2. What do you 
think the poem 
says about mental 
illness? Do you 
agree or disagree? 
3. What about the 
last two lines tells 
us about jacky’s 
understanding of 
mental illness? 
4. How are the 
mother and 
father’s opinions 
about mental 
illness different? 
5. What do the 
the poem? 
5. How does the 
poem connect 
to what we now 
know about the 
Vietnam War? 
6. Talk to me 
about imagery 
and figurative 
language in the 
poem, it is so 
beautiful! 
7. How is the 
Vietnam War 
still affecting 
the US today? 
 
Annotations 
Directions: 
I will read the 
poem and write 
down four 
annotations. 
One that 
connects to 
what I now 
know about the 
Vietnam War, 
one about 
PTSD, and two 
about whatever 
I want. 
 
Positive 
Coping 
Mechanisms: 
- TTW explain 
that if you are 
in a situation 
where you have 
experienced 
extreme 
emotion, or 
trauma, there 
are a few 
 
lines (read the 
highlighted lines) 
say about the 
black man’s 
opinion on mental 
illness? 
6. How are the 
reactions to the 
black man and 
madman the same 
and different? 
What do you think 
this says about the 
way race and 
mental illness are 
viewed? 
 
- ​TTW say, “We 
will move into our 
closer for the 
day.” 
 
Closer: 
- TSW write 
silently to answer, 
“How can 
stigmatization of 
mental illness be a 
ghost?” 
in-the-moment 
coping 
mechanisms 
that can be 
useful, but seek 
counseling for 
long-term help. 
It is the best! 
- TTW lead TS 
through 
breathing 
exercises. 
- TTW discuss 
the benefits of 
journaling and 
reflecting about 
your feelings as 
well as reaching 
out to friends, 
EMOTIONS 
ARE NOT 
WEAKNESS! 
(yes, I do plan 
to scream this 
ha) 
 
 
 
 
Week 9  MONDAY 
 
TUESDAY 
 
 
 
WEDNESDAY 
 
 
 
THURSDAY 
 
 
FRIDAY 
 
 
 
MCCR 
Daily 
Objectives: 
 
 
TSW outline their 
argumentative 
piece, compile 
what sources they 
will draw from, 
and begin writing 
their 
TSW learn how 
to write a 
strong 
conclusion. 
TSW finish my 
body 
paragraphs. 
CASE 21 
TESTING 
TSW engage in 
effective, 
constructive peer 
review. 
TSW apply peer 
review 
comments into 
TSW complete 
their 
argumentative 
piece. 
TSW edit their 
paper. 
 
argumentative 
piece. 
 their editing 
process. 
TSW finish 
writing their 
body paragraphs 
and conclusion. 
Procedures: 
Include 
minimally 
- Bell ringer 
- 
Hook/Conne
ctions 
- TTW/TSW 
 
 
TSW complete the 
bellwork: “Write 
down a list of 
ALL the ghosts 
that you 
remember, 
physical, 
metaphorical, and 
personal.” 
 
- TTW facilitate a 
discussion about 
ghosts, bringing 
up that not all 
ghosts are literal 
but some are 
personal and 
metaphorical. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 4 Goals by 
showing a slide 
that shows goals 
 
Today’s Goal: 
TSW outline their 
argumentative 
piece, compile 
what sources they 
will draw from, 
and begin writing 
their 
argumentative 
piece. 
 
Today’s Agenda: 
TSW complete 
the bellwork: 
“What are three 
of your goals 
for this 
argumentative 
piece?” 
 
- TTW facilitate 
a discussion 
about student 
writing goals. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 4 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW 
effectively 
synthesize 
evidence. 
TSW finish 
their beautiful, 
deep-structure 
body 
paragraphs. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says,  
Today we will: 
 TSW complete 
the bellwork: 
“How can I 
accomplish my 
writing goals 
from Tuesday 
today?” 
 
- TTW facilitate 
a discussion 
about applying 
criticism. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 4 Goals by 
showing a slide 
that shows goals. 
 
Today’s Goal: 
TSW write a 
strong 
conclusion. 
TSW engage in 
cooperative and 
constructive peer 
review. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says,  
Today we will: 
1. Continue 
writing my 
argumentative 
piece 
TSW complete 
the bellwork: 
“How will you 
implement your 
partner’s 
feedback into 
your editing 
process?” 
 
- TTW facilitate 
a discussion 
about goals. 
 
Goals Review: 
- TTW remind 
students of the 
Unit 4 Goals by 
showing a slide 
that shows 
goals. 
 
Today’s Goal: 
TSW complete 
their 
argumentative 
piece. 
TSW edit their 
paper. 
 
Today’s 
Agenda: 
- TTW project a 
slide that says,  
Today we will: 
1. Complete 
writing my 
argumentative 
piece 
 
- TTW project a 
slide that says,  
Today we will: 
1. Read through 
the argumentative 
piece prompt and 
rubric 
2. Begin outlining 
and writing our 
argumentative 
pieces 
 
- TTW say, “Let’s 
look at the prompt 
for the 
argumentative 
piece.” 
 
Introduction of 
Prompt and 
Rubric: 
- TTW handout 
the prompt and the 
rubric. 
- TSW read the 
prompt and rubric. 
- TTW expain that 
TS can choose 
between writing 
an argumentative 
essay, a letter to 
one of your 
ghosts, or an 
editorial to your 
local newspaper. 
- TTW explain the 
similarities and 
differences 
between style, 
format, and 
content of each of 
these. 
- TTW say that the 
essay is just like 
what we have 
1. Learn about 
the importance 
of transitions. 
2. Continue 
writing our 
argumentative 
pieces 
 
- TTW say, 
“Let’s now 
transition into a 
mini-lesson on 
transitions.” 
 
Skill Focus: 
- TTW do a set 
about different 
transportation 
and getting 
from one spot 
to the next. 
- TTW do a 
short lesson on 
transitions, 
emphasizing the 
importance of 
transitioning 
between 
different pieces 
of evidence. 
 
- TTW say, 
“We will now 
move into 
writing our 
argumentative 
pieces.” 
 
Essay Writing: 
- TSW continue 
silently writing 
their 
argumentative 
piece. 
- TTW give 
 
- TTW say, “We 
will continue 
writing our 
argumentative 
piece.” 
 
Essay Writing: 
- TSW continue 
silently writing 
their 
argumentative 
piece. 
- TTW give 
commentary 
throughout the 
period. 
 
Writing 
Directions: 
I will begin 
silently, 
creatively writing 
my 
argumentative 
piece, using the 
essay prompt and 
rubric to guide 
my writing. 
I will raise my 
hand if I have 
any questions. 
 
- TTW say, “We 
will now move 
into our closer 
for the day.” 
 
Closer: 
TSW discuss 
their answer to 
the question: 
“What am I most 
proud of in my 
writing? How can 
2. Apply 
feedback given 
to create the 
most beautiful, 
deep-structure 
paper ever!!!! 
 
- TTW say, 
“Let’s move 
into a skill 
focus before we 
begin writing.” 
 
Skill Focus: 
- TTW 
determine what 
skill TS are 
need more 
instruction on 
from reviewing 
their Thursday 
draft and spend 
a short amount 
of time 
focusing on it. 
 
Essay Writing: 
- TSW continue 
silently writing 
their 
argumentative 
piece. 
- TTW give 
commentary 
throughout the 
period. 
 
Writing 
Directions: 
I will begin 
silently, 
creatively 
writing my 
argumentative 
piece, using the 
 
been writing this 
whole semester 
with an 
introduction, body 
paragraphs, and a 
conclusion. 
- TTW say that a 
letter has all of the 
same parts as an 
essay, but the 
audience is 
different.  You 
will choose a 
person to write the 
letter too, and you 
will address them 
throughout the 
letter while still 
answering the 
prompt. 
- TTW say an 
editorial to your 
local newspaper 
still has the same 
parts of an essay 
like an 
introduction, body 
paragraphs, and 
conclusion. The 
difference is that it 
needs to be an 
issue that is 
important to the 
community, so 
you will need to 
make sure that 
you are addressing 
the community, 
who will be your 
audience. 
- TSW circle 
which one they 
will do on their 
prompt sheet. 
 
commentary 
throughout the 
period. 
 
Writing 
Directions: 
I will begin 
silently, 
creatively 
writing my 
argumentative 
piece, using the 
essay prompt 
and rubric to 
guide my 
writing. 
I will raise my 
hand if I have 
any questions. 
 
- TTW say, 
“Let’s move 
into our closer 
for the day.” 
 
Closer: 
- TSW write 
silently to 
answer, “What 
is one part of 
my writing I am 
proud of so far? 
What is one 
part of my 
writing that I 
want to improve 
on Thursday?” 
 
 
 
 
 
 
I continue 
growing in my 
writing like a 
flower?” 
 
essay prompt 
and rubric to 
guide my 
writing. 
I will raise my 
hand if I have 
any questions. 
 
- TTW say, 
“Let’s move 
into our closer.” 
 
Closer: 
TSW answer 
silently in 
writing: 
What was your 
favorite thing 
we did or 
memory from 
this class during 
the nine-weeks? 
What was your 
favorite piece 
we read? Why? 
 
 
Rubric Review: 
- TTW explain 
that the rubric we 
have been using 
the whole 
semester. 
- TTW give an 
example of an 
amazing essay 
from the last long 
paper and have the 
students to read 
for all for the parts 
of the rubric in the 
essay. 
- TSW ask any 
questions they 
have about the 
rubric. 
 
Rubric 
Directions: 
I will read through 
the rubric and then 
read the example 
essay.  
1. I will highlight 
the parts where 
they answered the 
prompt.  
2. I will underline 
the relevant 
evidence.  
3. I will circle 
around the 
deep-structure 
analysis.  
4. I will box 
where they 
maintained a 
consistent tone. 
 
Model Word 
Maps and 
Outline: 
 
- TTW begin 
drawing a word 
map on the board 
to answer the 
question. 
- TSW draw a 
word map of their 
own on their 
paper. 
- TTW model 
writing an outline 
for the 
argumentative 
piece, explaining 
out loud their 
thinking processes 
and reasoning 
behind their 
choices. 
- TSW write down 
their own outline, 
copying the 
format of the 
teacher. 
 
- TTW say, “We 
will now transition 
into writing 
today.” 
 
Writing: 
- TSW begin 
writing their 
argumentative 
piece. 
- TTW walk 
around and do 
conferences with 
TS throughout the 
period. 
 
Writing 
Directions: 
I will begin 
silently, creatively 
 
writing my 
argumentative 
piece, using the 
essay prompt and 
rubric to guide my 
writing. 
I will raise my 
hand if I have any 
questions. 
 
- TTW say, “Let’s 
move into our 
closer for the 
day.” 
 
Closer: 
- TSW silently 
answer in writing, 
“Why is it 
important to write 
about what our 
ghosts are and if 
they define us?” 
 
 
 
 
 
 
 
Essay Rubric Four Three Two One 
Answer the 
Prompt 
The student 
answers the 
prompt in full 
and goes in 
depth in all 
aspects of the 
prompt. The 
student has a 
clear claim. 
The student 
answers the 
prompt in full 
and goes in 
depth in a few 
aspects of the 
prompt. The 
student has a 
clear claim. 
The student 
partially 
answers the 
prompt and 
goes in depth 
in a couple 
aspects of the 
prompt. The 
student’s claim 
is weak. 
The student 
does not 
answer the 
prompt and 
does not go in 
depth in any 
aspects of the 
prompt. The 
student does 
not give a clear 
argument. 
 
Select 
Relevant 
Evidence 
The student 
introduces 
compelling 
evidence from 
the ​Piano 
Lesson​, another 
piece of 
literature, and 
his/her own 
life. 
The student 
introduces 
weak evidence 
from the ​Piano 
Lesson​, another 
piece of 
literature, and 
his/her  own 
life. 
The student 
introduces 
weak evidence 
from the ​Piano 
Lesson​ and 
his/her  own 
life. 
The student 
introduces 
weak or no 
evidence from 
the ​Piano 
Lesson​ or 
his/her own 
life. 
Address 
Counterargu
ments 
The student 
empathizes 
with 
counterargume
nts while still 
examining why 
he/she is not 
valid using 
strong text and 
life evidence. 
The student 
addresses 
counterargume
nts while still 
examining why 
he/she is not 
valid using 
sufficient text 
and life 
evidence. 
The student 
recognizes 
counterargume
nts while still 
examining why 
he/she is not 
valid using 
little to no text 
and life 
evidence. 
The student 
does not 
recognize 
counterargume
nts and uses 
little to no text 
and life 
evidence. 
Clarity of 
Writing 
The student 
uses clear, 
consistent 
grammar and 
writing 
mechanics 
throughout the 
paper. 
The student 
uses clear 
grammar and 
writing 
mechanics in a 
majority of the 
paper. 
The student’s 
grammar and 
writing 
mechanics the 
paper is not 
clear, leading 
to confusion. 
The student’s 
grammar and 
writing 
mechanics the 
paper is not 
legible, leading 
to a lack of 
clarity in the 
writing. 
Analysis of 
Evidence and 
Prompt 
The student 
goes beyond 
surface 
structure and 
analyzes the 
deeper 
implications of 
his/her 
evidence and 
the prompt. 
The student 
inconsistently 
goes beyond 
surface 
structure and 
analyzes the 
deeper 
implications of 
his/her 
evidence and 
the prompt. 
The student 
inconsistently 
goes beyond 
surface 
structure and 
infrequently 
analyze his/her 
evidence. 
The student 
does not go 
beyond surface 
structure or 
analyze his/her 
evidence. 
Tone  The student   The student 
 
creates a 
consistent tone 
throughout the 
essay.  
creates an 
inconsistent 
tone 
throughout the 
essay.  
 
 
